International Journal of Linguistickiterature and CultureL(LC) SeptembeR018 edition Vol5 No.3 ISSN 25183966

International Journal of
Linguistics, Literature and
Culture
(LLC)

2018 / September

Publisher:

European Scientific Institute,
ESI

Reviewed by the finternational Journal ofLinguistics, Literature and
Cu |l t editoeiad board2018

September 2018 edition vol. 0. 3

The contents of this journal do not necessarily reflect the opinion or position of the
European Scientific Institute. Neither the European Scientititlidte nor any person
acting on its behalf is responsible for the use which may be made of the information in
this publication.

ISSN25183966



International Journal of Linguistics, Literature and Culture (LB8ptembeR018 edition Vol5 No.3 ISSN 24106577

About The Journal

The Al nternational Jour nnal of Lingui s
peerreviewed journal which accepts high quality research articles. It is a quarterly
published international journal and is available to all researchers who are interested
in publishing their scientific achievements. We welcome submissions focusing on
theories methods and applications in Linguistics, Literature and Culture, both articles
and book reviews. All articles must be in English.

Authors can publish their articles after a review by our editorial board. Our
mission is to provide greater and faster flofnthe newest scientific thoughtLCoO s
role is to be a kind of a briddgleCobesween
opened to any researchers, regardless of their geographical origin, race, nationality,
religion or gender as long as they have degaate scientific paper in the educational
sciences field.

LLC provides immediate open access to its content on the principle that
making research freely available to the public, supports a greater global exchange of
knowledge.

Sincerely,

LLC, Team




International Journal of Linguistickiterature and CultureL(LC) SeptembeR018 edition Vol5 No.3 ISSN 25183966

Table Of Contents:

Parametric Variations: A Study of Wh-Movement Parameter in Igbo and
EnglishSyntaxt é é¢é. € ééééééeéeée.ée... ... . ... 1.

Christiana Ngozi Ikegwuonu

Classroom Culture and its Importance in the Post Methods Era for
Designing Pedagogy in Bangladesh............cccccoeeeiiiiiiiiiie. 22

Khairul Bashar

Netlect in Albanian: The Social Network Variet......cooeveveeieeiiieiiiinn 35

Rrahman Pa-ari zi

Assessing AlKoura Rural Dialect Archaic Vocabulary among the Young
(1T o 1T = 11 T0] o AR OUSPRPPPPPPTRPPRRTR 2.4

Amer Radwan Humeidat

Exploring the Effects of Teacher s6 Di ffer ewithin Engl i
Engl i sh Language Lear ni nagd T@laashermr sdms
Narrativesé € é 6 é e é e ééeééeéeéeéeéeéeée. ...

Rais Attamimi

Jon Chittidk

Traditional Shrines and Artefacts in Oroko Land: The Judicial, Ethical
and Social Significancé ¢ ¢ é é € é ééé . . .miiiiniinnieennn 16

Doreen Mekunda



International Journal of Linguistics, Literature and Culture (LB8ptembeR018 edition Vol5 No.3 ISSN 24106577

Mul ti ple Consciousness: L saydeRicar@d mar a 0
Wri ght 6s éBléaécéké . Boéyeeéée. . . .. ... . 1.

Komla M. Avono

The Value of Friendship in Anthologies of Short Stories by Dewi

Lestaric € €€ é. ééééeé. . eéeée . B
Satria Ariasena

Nurhadi

The Pragmaticsof Diminutives in Iragi Arabic ..........ccccccciiiiiiinnns 118

Mohammed Taher Jasim



International Journal of Linguistickiterature and CultureL(LC) SeptembeR018 edition Vol5 No.3 ISSN 25183966

Parametric Variations: A Study of Wh-Movement
Parameter in Igbo and English Syntax
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Chukwuemeka Odumegwu Ojukwu University, Uli, Igbariam Campus,
Nigeria

Doi: 10.19044/llc.v5n03al URL:http://dx.doi.org/10.19044/llc.v5no3al

Abstract

This study sets out to examine the-mlovement parameter in Igbo
and English syntax witlthe intension to identify the wvords the two
languages employ in expressing -gthestions as well as finding out the
differences and similarities that exist in their mode of movement in the
syntactic structures. The Igbo language belongs to the-Bése Congo
language family, spoken predominantly in the Southeastern part of Nigeria.
The principles and parameters model is the theoretical framework for the
study. The study reveals that Igbo allows wihsitu questions in the language
but English does noWhile Igbo permits both the syntactic waiovement and
LF movement, English permits only overt visible obligatory syntactic
movement of the wAwords into the [SPEC, CP] position. Both languages
share in common leftward movement of -wbrds into the [SPECCP]
position. Igbo has both leftward and right movement of themetds while
English has only leftward movement in the syntactic structures. Tiveonds
of the two languages leave traces behind after movement but Igbo has
instances of resumptive pronotraces phenomena in the language. Tone is
also a question trigger in Igbo. Binarity principle does not uphold in Igbo
because the language shares the properties of having two values of wh
movement, that is, [+ wh] and\h] in the syntactic structureshile English
shares only value, that is [+wh]. This study attempts to tone mark all the
syllables and this implies that high, low and downstep tones are marked

Keywords: Principles, Parameters, Movement, Whbrds, Binarity

Introduction

In the principles and parameters (P&P) approach to the linguistic
study, emphasis has moved from the previous models of rule systems to the
system of principles. The main interest here is that the universal principles
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should be tested against the possiaeameters of variations from the natural
languages. So, the universal properties of human languages reflect the
operation of a set of universal grammatical principles and grammatical
variations among languages which are referred to as parameters. esincgl
general operational rules that govern the entire languages of the world (such
as structure dependency principle, movement principle, projection principle
and so on). Parameter is a term in universal grammar used for the designation
of the types of ariations which a principle of a grammar exhibits from one
language to another. Principle is language general whereas parameter is
language specific. Therefore, no human language is fixed, uniform or
unvarying. This is why Akmajian, Demers, Fermer and K&riG2001:259)

claim that all languages show internal variations. There are three major
parameters in which language can differ in their grammatical structures. They
include: nultsubject or predrop parameter, wmovement parameter and
head parameter. Rild (1997) claims that these parameters are binary in all
human languages of the world, so that every language selects solely one value
either [ N] f or -mnoseméntparbmeterwhioh.is thE foeus w h
of this paper is one of the parameters ovarsal grammar. It is a movement
which involves whwords in the syntactic structures of the natural languages.

In this parameter, items can be moved from one place to another within a
syntactic structure. The items that can be moved may be either a Iedtal

or a phrase. In the movement parameter, each language chooses what is to be
moved, the pattern of movement and what to be left behind at the extraction
site as a trace after movement.

Background of the study
In the recent study of syntax, estabigy the parameters of the
universal grammar (UG) has been the centre of grammatical analysis.

According to Ndi mele (1992:70), uni v
principles and each language is free to select the parameters along which those
principles arer eal i zedo. Vari ous schol ar s h &

realization of the above goal. Chomsky's generative grammar witnessed three
different models of grammar. The first was the Finite State Grammar (FSG).
The FSG has some weaknesses which include oouating for constructions
that show discontinuous and nested dependencies. It cannot account for the
ability of a native speaker of a language to produce and understand certain
new utterances. Its rules cannot account for ungrammatical sentences and so
on. These and other weaknesses led to the introduction of the Phrase Structure
Grammar (PSG).

PSG is a form of rewrite grammar which provides the mechanism for
splitting up a given sentential structure into its constituents and show how they
are related tone another. It makes use of a set of rewrite rules which handle
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one category or constituent at a time. It has its structural parsing for
grammati cal correctness as S Y NP VP
weaknesses which include not accounting for antdagisentences and cannot

be used to show that two or more sentences can be structurally related and so

on. As a result of these and other weaknesses, Chomsky proposed another
model of grammar known as Transformational Generative Grammar (TGG).

In TGG, thee exit two levels of syntactic analysis: the surface
structure and the deep structure. The surface structure is concerned with the
area of grammar where the spoken form of language is provided. It concerns
all the phonological specifications used in thgtual speech. The deep
structure gives a | anguage its meani |
communicative competence but does not contain elements such as is seen in
the surface structure. It is the area of grammar where all the affix
reorganization 10 morphophonemic rules are applied. In the movement
transformation, some elements are either moved, added, substituted, deleted
or inserted within the constructions. Traces are left behind at the extraction
sites to indicate that items were moved from ¢hpssitions. Since the advent
of TGG, several models of it have emerged. They include the Standard Theory
(ST), which was reformed to Extended Standard Theory (EST). This was
followed by the emergence of Reversed Extended Standard Theory (REST),
which wasa reformed version of EST. At the stage of REST, all the meanings
were to be determined at thesBucture. However, in order to constrain the
excessive power of the REST, Move alpha was introduced as a constraining
element.

After these models of grammand other versions of transformational
grammar and their adjustments, the next important turning point in the
devel opment Chomskyds syntactic theor
from the previous models of rule systems to the system of principlg® is
emergence of the principles and parameters study to the of syntax. The main
concern here is that the universal principles should be tested against possible
parameters of variations from the natural languages. Since the advent of the
universal grammagpproaches to the study of syntax have been very modular.
This novel understanding therefore, has opened up a novel idea of analysis of
the modules of grammar. Some modules are thought to operate universally
while others are applied specifically to indlual languages. Since then,
efforts became directed to those parameters, which capture these aspects of a
language. For instance, universal grammar makes certain demands on word
order in all languages, but the principles of word order allow languages a bit
of leeway (Ndimele, 1992:2), hence, there are differences, that is, parameters
and those parameters operate with certain principles in different languages.
While principles are generalized operational rules in all natural languages,
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parameters refer to éhnuances of language universals. They are variants of
the universal language principles.

Theoretical framework

This study adopts the principles and parameters theory (PPT) as the
theoretical framework. This theory was postulated by Chomsky in (1981).
Within this framework, a parameterized view of languages is accounted for.
The theory maintains that the grammar of human language(s) combines not
solely a set of collection of inborn universal principles that account for those
features of grammar that acdmmon to the entire languages, but also a
collection of parameters that account for those features of grammar that differ
among languages. In this theory, those features of sentence structures that are
uniform among languages are attributed to the priesipf UG, whereas those
features of structures that vary among languages are specified in terms of a set
of parameters. The major hypothesis of the PPT is that the entire structural
differences among languages can be attributed in terms of a collection of
parameters, each of which is binary; hence, two values are possible.

In this theory, there are two operational terms namely: principles and
parameters. Principles describe potentially universal attributes of natural
languages or properties of grammaditioperations. Principle according to
Mbah (2011:204) refers to those properties of natural languages that are
common to man. The principles of universal grammar include: structure
dependency principle, projection principle, binding principle, headedness
principle, binarity principle, movement principle and so on. Parameter is a
term in universal grammar used for designation of the kinds of differences
which a principle of grammar exhibits in various languages. Radford
(2004: 350) r ef er smension ofpgeammaticalt variationa s f a

bet ween | anguages or di fferent vari e
generally based on principles. Jahang
form of a set of options which individual languages draw on and whiatedef

the variations possible between | angt

principles and parameters is that while principle considers all languages in
general, parameter only considers some of the languages at the same time.
Language variation is chatacized as different setting of parameters provided

by universal grammar. Therefore, in considering how principles are observed
by language(s) in the form of parameters, only languages that behave alike
along a certain parametric variations are said toabehuniformly and
generalizations are made along such linguistic behaviour. However, other
languages that do not observe such characteristics are not seen as exceptions
to the rule, rather, they are regarded as not relevant to the parameter under
consideréion. So, languages are grouped according to their unique linguistic
characteristics.
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Movement principle

This principle requires that a natural language has the capacity to move
elements from one place to another in a syntactic structure. THigsntipat
each language chooses what moves, the pattern of movement and what it
leaves behind at the extraction site after movement. Radford (1997:265)
posits that movement is fan operation
from its positioninasyatct i ¢ structure to anothero
movement principle is employed in the syntactic structures, it affects a lot of
other reactions in those syntactic structui@s. linguistics, movement is
extensively meaning conserving. It is paraeneed differently by different
languages. When an element moves from its extraction site into a landing site,
the evidence of movement is indicated by a trace. Both the extraction and the
landing sites must have similar categorical properties. The giyiterthe
categorical properties is licensed by AGR (Agreement) features as it is
illustrated in (Mbah 1989; Chomsky 1992 and Mbah 2006). Trace is
coindexed with the antecedent. Trask
putative empty category left behimda particular location by the movement
of some el ements out of that positi onct
a tree to recall the original stages of derivation, and traces can be seen as a
formalization of certain features of the original poes derivation
constraints.

Movement parameter

The movement parameter involves move alpha. This implies that any
element could be moved from one place to another in a syntactic construction.
According to Raddgaameter i thad @A deteBnnesi w h
whether whexpressions can be fronted, that is, moved to the front of the
overal/l i nterrogative st rmogementiea cont a
mechanism of syntax that helps to express a question. Trask (1993: 303) posits
t h a t-movendnt is a phenomenon by which a-tém appears in sentence
initial or clauseinitial position rather than in logical position of rar-item
of the same categoryo. Note that t he
syntactic unit should be either a lexicem or a phrase. When the item is
moved, it leaves behind a trace following the empty category principle, which
is stated in Radford (1988:55) that ni
its extraction site an identical emptyn>€]. This empty category is known as
a trace, and a trace constituent is said to be the antecedent of the trace. This is
why, when any category moves to another position, the source position and
the landing site are coindexed. Therefore the general meavémer ul e i s Ar
something somewhere or move a-pthr ase i nto COMPO ( Ri
Williams 1986:92).
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A wh-word in presentence position must have moved from some
position internally within the sentence into its present position. This claim is
evidencedi n Radfordos (1988: 46 énitial whi-at e men
phrase, cannot o r-phrgse,ncannat origimate iindtleeir Sé  w
superficial position as the leftmost constituent ebe8, but rather must
originate inside S". Chomsky (1977) propoundsrilie of whinterpretation
as yielding the following LF representation: Given an S of the form:

1. [Ci[wh-N]i[ wh] [s é t é]
From the above datais the trace of wiN, rewrite it as
2. [ C for which X, X and N] [S é& [ X]
The above lustration indicates that wimnovement is into COMP, and that
COMP is outside the S. Further mor e,
involving wh-movement as:
3. *»S' CI"]] c'' = 1¢é& [c'
From the above illustration in (2), Chomsky accounts fod#revation of the
following sentence from its {3tructure:
4a. [[e] [C [John [see whO]]]
b. Wha did [John [seei ]
The diagram involving the movement of the-wbrd is thus:

Fig 1.
c
/ \
XP C'
LI
T '/\
cWh-Xp é

|
(Radford (1988:504)

In the above configuration, XP is the bagnerated empty specifier node for
the complementizeprojection [C" = CP], and WKP is the whword
generated internally within the minimal S. From the above diagram, we can
observe that XP (ie specifier of complementizer projection) into which the
proposed whword moves is also outside the minimal S, espnted by
Chomsky as I" or IP.

Identifying the Wh-question words and their structures in Igbo and
English

In wh-movement, the most typical of such constructions is the
interrogative content word questions. The questions are so called because the
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guestion forms begin with wHetters in English. Even those that do not have

such a spelling, for as long as they show similar behaviour, they are also called
wh-constructions. The name is also used for languages that do not have wh

forms because they use siamiformats to derive this sentence type. The wh

words in Igbo and English can be analyzed as the interrogative substitutes for

nominals in the languages which function as temporal, locative, identity,
manner, degree, frequency, reason and activity. hguéstions, NP subject,

NP object, PP, time, location, manner, reason and other adverbials can be
( 1 9dusdstion, h@8gpeaken st u | .

guest.

gueries some entities in other to obtain information about the identification of
sentence6b.
The Igbo language do not specifically have question words beginning

S O0Ome

oned.

entitie

Radford

S iIn

t he

with wh as in English language but the language has question words which are

equivalent of the English wivords which it employs in asking wjuestions.
(1963:39)

Gr een

and I

gwe

asserts

t ha

classes distinguished by the fact that they can either constitute the link
utterance by themselves or can initiate one without the low tone subject

pronoun that characterizes the questn

form of

t he

ver bo.

words can function like nouns in being the subject object of the sentence or

object of the preposition or complement. All the question words in Igbo have
initial basic low tone. Below are the Igbo equivalents efEnglish whwords:

Table |
Igho wh-words
Igbo Gloss Meaning/function | What the wh-phrase query
Wh-
equivalents
dny ® Who Persorsingular i | This is used to query singuli
animate nominal human subject.
Cb®U Where Place/locative This is used to quergdverb of
place. It indicates locativi
meaning.
Glin @ What ThingT inanimate | This is used to query némman
: subject or object NP.
dl ® how many Amount/frequency| This is used to query advel
of frequency/quantity.
dl ®0 Where/which Place/amount This is used to query advel
of place. It is also use|
to query adverb of quantity
dl ®3§;Jb | When Time/temporal It is used to query adverb (
time.
Egb, r, | How many| Frequency/degree| It is used to query adverb (
times manner. It queries thadverb of
reason
M™ k T'n @ | Why/for what| Rational It queries the adverb of reason
* | reason
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The English whwords include:

i.who (iv)  when (vi)  whom
il.what (V) which (vii)  whose
iii.where (vi)  why (ix)  how

From the above English wivords, it is observed thdiow does not
have whform but it is treated as a whkord because it exhibits the same
syntactic behaviour and function as the interrogative words beginning with
wh.

Unlike English, Igbo has some questizvords which can be used in
isolation to ask questions without-occurrence with any word when the
speaker wants to elicit some responses of action(s) while some cannot be used
to ask questions in isolation. The following question words can be usdd to as
guestions in isolation:

i. . ny ®? i6iwh oddHe® Wirg2hRovhad i v . dow reanp
v. ked,? O6howod

The foIIowmg cannot be used to ask guestions in isolation:

i. . | @thh/wherdi i . @howd |||Q§dngb7® oeherd ?

Note that the basic meaning of these question words however may
change depending on the contextual occurrences. It is observed that some Igho
wh-words constitute two morphemes contrary to those of English which have
only single morphemes.

Unlike Igbo, Ehglish whwords can occur as complementizers where they
function to generate relative clauses. The commorcavhplementizers in
English include: who, whom, which and whose. Consider the following
examples:

5.a. The womarwho killed the goat.
b. The huntewhom we saw yesterday.
c. The bookwhich we read.
d. The girlwhoseparents died
The Igbo equivalents of wwords cannot function as
complementisers, rather, they can function as full NPs in constructions.

Consider these examples:

6. a. B4der h n¢®
2PL seevpst who?
They saw who?
b . H" g2 r
3PL dervpst what?
They did what?

C. by ®
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Who gervpst?
Who left out?
The above examples support the view of Goldsmith (1981) which
argues that the Igbo equivalents of -plrases do not function as
complementisers, rather they function as full NPs.

The characteristics of the wh structures in Igbo and Bglish
The characteristics of the Igbo whwords
The characteristics of the Igbo question words include:
i It does not have wiwvords beginning with wh in, rather, it has their
equivalents, that is;\hl].
il. The question morphemes can function as noun phyriss is, [+NP].
iii. The Igbo equivalent wiwvords do not function as complementisers,
that is, - jomplementiser].
iv.It does not have relative pronouns, that4lative pronoun.
v.The question words can be onexwre than one morphemes

The characteristics of the English whwords
The characteristics of the English wiords include:
i It has whwords with whfeatures, that is, [+wh].
il The question morphemes can function as noun phrases, that is, [+NP].
iii. It has wh-words which can occur as complementiser, that is, [+
complementiser].
iv. It has relative pronouns, that is, [+relative pronoun].
V. The question words exist as single morphemes.

Wh-words which can remain insitu

Obviously in the natural languages, there ahwords which can
remain insitu either in the subject or object position. A-imksitu is a S
structure, that has not visibly moved into COMP but instead remained in the
position where the wivord enters into the derivation of the question, whether
by substitution or adjunction. Wh 4situ languages allow categories to be
gueried in their basgenerated positions without necessarily involving any
movement into the [SPEC, CP] position. Ndimele (1999) calls those that can
be baseggenerated in the subjegbsition, subject isitu while those that are
basegenerated in the object position (predicatesitn). Note that multiple
guestions are outside the scope of this study. Thawshu questions we are
going to discuss include:
(a) Whwords functioning a subject irsitu position in Igbo and English.

(b) Wh-words functioning as object-situ position in Igbo and English.
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Wh-words functioning as subjects irsitu position in Igbo and English

It is interesting to note that the English wiords are ot base
generated overtly in the syntactic structures, rather they undergo visible overt
syntactic movement into the [SPEC, CP] position. Any attempt to generate
wh-phrase in English at the base in the syntactic structures renders the
construction ungramntiaal unless the interrogative construction is conceived
in its echoic sense. English has a rule which states that atstnac8ire, a
wh-word must be moved to the [SPEC, CP] to be queried. Therefore, wh
movement is obligatory in English. This is becaosdy categories in the
[SPEC, CP] position can be queried.

In Igbo, the basic property of whvords is that they can be base
generated at the subject or object position without any visible syntactic
movement into the [SPEC, CP] position. This implies tha Igbo whwords
can remain irsitu in subject position in the syntactic structures. The Igbo wh
words which can be baggenerated at the subject or object position include:
,ny® (who), g2no (what), ~b®U (where)
when), Ygb,r, 1 ® (how many ti mes).

Since English language does not allow-wbrds to remain isitu in
the subject position without overt syntactic movement, we are going to give
examples in Igbo where the witords have remained-situ in the subject
positions:

7. dnyk@ian g2
Who caltrvpst 2sg?
Who called you?

Example is shown thus:
Fig. 2.

dnyl® -r, Nkp, VI‘ ol

10
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b. Ghd-m r~ 2LlnEBnys§? g _

What dervpst 2sg pregye?

What happened to your eye?
c. § & We® B v

Where book Dem?

Where is that book?
d dl ® f. AN “ny2k

How many remaisrvpst 1pl

How many remained for us?
In the above data, Igbhowkor ds , ny® (who), g2ndg (wh
.1 ® (how many) function"  as the subjec
function as full NPs with [+wh] features. They are bgegmerated in the
subject position. The pronomal elements in the above sentences have
retained their inherent tones as there is no evidence of overt visible syntactic
movement.

Wh-words functioning as object insitu position in Igbo and English

The Igbo whwords can function as the objects of the sentences where
they are basgenerated in the predicate position. In this case, they remain in
situ in the object position.

8. Ilgbo % ng¢g® C b
2SG be who?
Who are you?
9. English  You arevho?
10. Il gbo - rhaR Ent r3r3
2PL eatrvpst what?
What did you eat?
11. English  You aterhat?
12. lgbo kv swWwHEb@®O W r —
3SG keepvpst book  Dem where?

Where did he keep that book?

13. English You kept that boakhere?

14. 1gb#g2r2z" nw ~rNingb®?U nwe y U
Nigeria getovsrvpst self 3pl when?
When did Nigeria get her independence?

15. English Nigeria got her independence when?

In Igbo data above, the whiords have remained-situ in the object
positiors. The data clearly indicate that the SPEC position is empty. This
implies that the wiwords do not undergo any overt syntactic movement;
instead, they remained -Bitu in their positions where they enter into

11
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derivation of the questions. Note that theg®mf the pronominal subjects in
Igbo are consistently low and these low tones indicate questions.
In English data, examples (9) and (11) indicate echo questions whereas
(13) and (15) indicate quiz questions. There is indication that English language
does not permit whwords to remain isitu in the object position. There must
be obligatorily syntactic movement of wh into the SPEC. In as much as the
constructions contain wivords, but that does not indicate typical -wh
guestions in English because theraasovert wamovement into the SPEC
Furthermore, in the Igbo language, there is another kind of base
generated object imitu question that exist in the language where the wh
words in the object position can-ogcur with the resumptive pronominal
elemens such a® / Z to ndicate question. This type of construction does
not exist in English. Consider the following examples:
16. a. i[l",i gb?%f %CY][p db?2
Obi 3sg kiltrvpst who?
Who did Obi kill?
b. [ C' ' éef8 nh 'k wksr Yy 23]
Ada Conj Eze, 3pl saidvpst what?
What did Ada and Eze say?
In the above data, we observed that thewands have remained-in
situ in the object positions while the resumptive pronouns remained in the
subjetposi tions simultaneousl y. The prol
preverbally where the subject of the sentence is dl@dfjed NP. It is the
pronominal elements which appear pexbally, that is, in the IP internal
subject positions that bear the questione. This implies that the questions
are licensed by the pronominal elements which bear the low tone; otherwise,
no movement of the wivords is involved. Nwachukwu (1990) and Uwalaka
(1991) affirm that it is this subject pronoun that gives the relesemiences
guestion interpretations, hence, thewbrds do not need to vacate their base
positions to move to COMP. The wibatures and the features associated with
them always move in their dsuit positions together. It is also observed that
the NP subjets agree in number with the resumptive pronouns.

Evidence of syntactic movement of the wiwords in Igbo and English

The syntactic movement of the words is attested in Igbo and
English constructions but there exist some parametric variations, as regard to
the direction of movement. It can be argued that while English language
depends on its structures for syntacticveroent, the Igbo language has the
combination of both syntactic wimovement and LF movement. English
language is characterized as having only syntactierwbement The Igbo
language manifests the values of [+wh] arwh] movement while English
manifests aly one value of [+wh] movement. Unlike English, in Igbo
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language, the wkwvords which are basgenerated in the object position can
be optionally moved to the lefhost of the sentendaitial position. This is
demonstrated in the example es below:
17. a. [C"[C+wh][I'Cgw " r " . n9®
2SG teltrvpst who
Who did you tell?
b. [C"d’P y[®C k 2L [glw" l't’?]" t

Who foc 2sg telirvpst.
Who did you tell?
18. a . [ C'¢h®] C+wh] [ "' d
3sg sayrvpst what?
What did he say?
b. [C"GZI'F@L[ C k-~ [1' " 7]

What foc 3sg saypst what?
What did he say?

(17a) is represented in fig (3) while (b) is represented in fig (4) respectively.

Fig 3. Fig 4.
CII
SPEC cC' SPEC

N
/\

N | wh N
Pro|(Lt) | /\V\ | (L) SN
Y PN N
vooON
VN |
N
N' |
N
& gwy® dny ® 2L g
gw" ? t | | 4
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19. a. Peter will come when?
b. When will Peter come?
c.  When [willi[I" Peter itcome &]]

4 4 ! |
(19a) is represented thus: Fig 5.
/C"\
SPEC C'
C /I"\
T A
N' I V"
/\N"
! Vb
N
| |
When; W*”i Peter it come it

A
T |

20. a. They meet where?
b. Where did they meet?
c. Where[did [I" they meetit]]
4 |

21. a. You prefer which book?
b.  Which book do you prefer?
Wh$ich1 book [do [I" you prefer it]]
|

In data (174 18a) of Igbo, the wiwords remained Hsitu position.
The pronominal subjects are consistently on low tones because of the
interrogative whwords. The data illustrate the fact that the SPEC position is
empty. Indata (17b) and (18b), ibilsserved that they differ in their structures
at the Sstructure, but they have the same semantic interpretations. The data
illustrate that the whwords have moved out of their underlying position to
their focus positions at the sentence initial positidokowed by the overt
focus markek ; which occupies the C head position and it is consistently on
a low tone. In examples (17b) and (18b), thewdrds bear [+wh] feature at
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the initial position followed by [+foc] marker at C position. The moved wh
words left behind their traces at their extraction sites. In that position they
moved to, there is nothing to bind them in the sense of a subject or an object.
Indeed, COMP is not governed by a case assigner and therefore not bound by
visible argument. The Soundary protects COMP from government by
anything outside the clause and because COMé&humands everything and

is not ccommanded by anything in the clause, it is not governed by anything
inside the cl

In English data, there exist visible overt syntastovement of the wh
words into the [SPEC, CP] position where they are theieked. The
movement is obligatory. This is because only categories in the [SPEC, CP]
position can be questioned in English. This conforms to the English rule which
states that tathe Sstructure, a wdword must be moved into [SPEC, CP]
position to be questioned. Like the Igbo, the movements of theautis to
the sentenceitial positions left their traces at the original extraction sites. By
the notations, we show that the words actually moved outside the
sentences marked by our brackets, that is, outside the IP. The raipexdgh
bind their traces at the original extraction sites. The minimal clauses, from
which the whwords are extracted, are known as their scope.

In English, the sentences in (19a, 20a and 21a) are the bases and the
wh-words are seen as the objects of the verbs respectively and those in (19b,
20b and 21b) are the -8tructures. The items are repeated there for
convenience while the paths of movementsrareed in (19¢, 20c and 21c)
sentences. In (19a), the word involves an additional instance of movement
apart from the movement of the word. There is also the movement of an
auxiliary will which appears in two positions. The auxiliary occupies a
position immediately preceding the verb in (19a) sentence, and we assume that
this is the base position. However, in (19b), the auxiliary is separated from the
verb by the subject as indicated in example (19c). We assume that the auxiliary
undergoes movementslbase position is after the subject as in example (19a).
So, both the auxiliary and the wiords are pronounced in the derived position
before the subject. In examples (20c) and (21c), there is insertdid ahd
dorespectively because of the purpofemphasis and also to make the-wh
words not to be stranded. We observed that in Englishwestions, there are
two constituents that must be moved, thewdrd and the auxiliary. Like
other transformations, wimovement cannot eliminate any part of the
previously formed structures. The position initially occupied by thewotd
is therefore not lost, rather, it remains as a trace (an empty category) indicating
that the moved element corresponds to the complement of the verb as shown
in the above examples.

From data (1721) of both Igbo and English, it is observed that the wh
questions involved overt syntactic wovement in the two languages. The
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movement involves lefivord movement in both languages. However, there
exist some differences in the movement of thewands in the syntactic
structures of the two languages. It can be said that Igbo permits-situ in
guestion whereas English does nathpie wh in-situ questions. Igbo allows a
combination of both syntactic and LF movement whereas English obligatorily
involves only visible movement of the wtord and an INFL (where there is

an INFL). These two elements get moved into a position outsidé. INF
Furthermore, in Igbo, the wimovement applies in appropriate context to NP
with or without underlying wh. This movement is triggered by a focus marker
k ‘in the specifier of C' for Igbo

Furthermore, unlike English wivords, the Igbo wAwords can occur
with the noawh counterparts, that iswh] words in the syntactic structures
such as - n§ ® @h(ng).ed® H®@vhere), @t Ya  (dugp )
(when/time),6 gb(when/time) andk &(which). Consider these examples:
22,  a. Eny®gw ' r b4 n9®

Person 2sg telivpst be who?
The person you told is who?

b. dny @4 ny@®gw” 2" t
Person be who 2sg tellpst?
Who is the person you told?

23 a. ¢ h® 214k D k wiar % b

Thing 2sg sayvpst bewhat?
The thing you said is what?

b. Gk ob¥#1 h® ? 3 k wir ¥t
What be thing 2sg sawpst?
What is the thing you said?

In the above examples, the aords and notwh counterparts co
occur in the sentences and in this case thegarelatives, strictly bound by
co-occurrence restrictions. Consequently, the underlying forms of the above
data are illustrated below:

24. a. 63 gw' ' r% nth®® b
& 2sg teltrvpst person be who
The person you told is who?
b. &3 wlkr % YWPhDh® b
& 2sg sayrvpst thing be what
The thing you said is what?

Furthermore, the above navh (-wh) words, apart from coccurring

with wh-words, they can coccur withk Zdas in:
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25.. 2h® (what)
®b® (where/ pl ace)
ny® (who/ person)
K 4 —/ ®t % (how)
mg b (when)
- g (ti me)
A (which)

\ | ® (how many)

The interaction ok ~ cd the {wh] structures or newh words to
give whreadings are demonstrated below:
26. a. K 4 h® db2 kwr %?
K e d .ing ©binsayrvpst?
What did Obi say?
Sentence (26a) is represented below:

Fig 6.
CII
|
Ill
N"/\I'
h||l
N
|
K@% 2h® db2 kwwr %?
b. K %4®b® kB hs ch
Ked, pl ac-eps®pl want
Where did they want?
C. K ™4 - ny® k2 h§ ch
Ked per sropst? 3 pl want

Which person did they want?

K~ Hhas its specific isitu position in Igbo constructions, that is, at
the sentencitial position. It is unique among wivords in the sense that it
does not undergo any kind of movement. Khe djuestion in Igbo is of the
structurek e &NP.K e dshafull question in itselfK i+ NP complement
can take any of the following forms:
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27. K™ 4+ NP
¢Eb ? (Where is |1be?)
Y&8? (Where is him/her/it?)
E0U? (Where is the dog?)
Furthermorek Mtan appear in a sentence without a verb akdst
the noun phrases as its natural complements as in:
28. a. K~ 48§ h " 2 g
What name 2sg
What is your name?

b. K 48§ h- P En ® g

What name mother 2sg

What i s your motherds name?
C. K %®g - W § h

Where money Dem
Where is that money?
In the above data, it is observed that there is neither overt verb nor
concord agreement in the sentences; yet, the sentences are correct and
acceptable in Igbo.

Testing the binarity principle in the Igbo and English whrmovement
parameter

Radforddés (1997:18) <claims that nt
all natural languages of the world, in the sense that it allows for only two
possibilities- viz a language does or does ndédalwh-movement (that is, the
movement of the wvle x pr essi ons to the front of
(2003), admits that some languages exhibit certain characteristics that tend
more towards one of the binary values of a particular parameter. He further
states that it appears that a normal child first acquires the dominant value of a
parameter in a given language (whether plus or minus) and then over
generalizes. The deviant cases, that is, those structures that do not follow the
regular more predominantiues of a given phenomenon are now gradually
learned as the child continues to be exposed to the linguistic data (Ndimele,
2003:855).

We are going to examine some data in Igbo and Englismatement
structures to find o oltdsindahgedgéseConsitea d f o r
the following examples:

29. | gbo: a . ck®
Ike 3sg killrv pst who?
Who did Ike kill?
b . ik™ CH®P®Qgb?r% t

Who foc Ikekill -rv pst?
Who did He/She kill?
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30. English: a.  The students came when?
b. Whendid the students com@&t
31. Igbo: a. H™ g~ r " " b®U?
3pl gorvpst where?
Where did they go?
b . i k' CH Wy r Tt
Where foc 3pl gavpst?
Where did they go?
32. English: a. The teachers saw who?
b. Whoedid the teachers se@t
33. Igbo: a. d ny r h §
3sg givervpst 3pl cloth howmany?
How many clothes did he give them?
b . i Ew®" ., 1By
Clothes how many foc 3sg girepst 3pl?
How many clothes did he/she give them?
34. English: a. He was eating what?
b.  Whatwas he eating?

Data (29), (31) and (33) of the Igbho language demonstrate that
Radfordds use of the term O06binaryod
interrogative words are concerned. In @)tences of (29), (31) and (33), the
wh- words have remained-situ at the object position while in (b) sentences,
the question words are moved to SPEC, CP position by focusing with the
introduction of the overt focus markier; yet; both (a) and(b) semtees have
the same semantic interpretations. The above data also indicate that in Igbo
both syntactic wh movement and LF movement are attested. The two positions
are acceptable in the language. Therefore, Igbo language shares the property
of having two thevalues of whmovement that ist wh-movement ( [+] and
[-] wh-movement). In the Igbo language low tone is a question trigger. The
pronoun subject carries this low tone. It is inserted just in the case where the
subject of the sentence is a ffilddged mun as in (29a) above. It is this
pronoun that gives the relevant sentence a question interpretation, hence, the
wh-word does not need to vacate its base position to move to COMP
(Nwachukwu 1990), Uwalaka 1991). In Igbo language, it is assumed that in
case that do not have wimovement, the question word undergoes movement
of the wh at LF.

The English language allows only one value, that is, [+wh] which
involves is overt syntactic wmovement into the SPEC as shown in (b)
sentences of (30), (32) and (34)oae. These indicate that English -wh
movement conforms to Radfordds claim |
language. Only one value manifests in the language, that is, overt obligatory
syntactic movement of the wiord into the SPEC, CP position. Mdhat in
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both languages, the multiple vguestion words violate the principle of
binarity. However, multiple wAguestions are outside the scope of this study.

Conclusion

This study has examined the wwlovement parameter in Igbo and
English. The findingsreveal that both languages show evidence of wh
movement in the syntactic structures. Both havemshds which can be used
for expressing wAexpressions. The wivords in both Languages share the
same leftward movement to the specifier position. But rigldtwavement is
only possible in Igbo language. The constituents of wh in English have
apparent wkconfiguration but those of Igbo have the semantic equivalents of
the English wh. Some Igbo wiiords have overtwh e adi ngs (exampl
(who), gwhay) , ~b®U (where) and so on whil
readings, examples include -ny® (pers
These are called nemh-question elements. The Igbo words can cebccur
with them in the syntactic structures to eeg® whquestions. A major
syntactic difference is that Igbo permits “whsitu type of questions where
English does not. The Igho-Bitu type of questions can be base generated in
the subject or object position in the syntactic structures. The Igbo g@gua
permits both wksyntactic and Lf movement while English language permits
only overt visible obligatory syntactic wimovement into the [SPEC, CP]
position. Furthermore, Igbo language allows aniin type of question where
the resumptive pronoun appean the subject position and the wiords
appear at the object position simultaneously in the syntactic structures without
any movement. As regards to binarity
in Igbo language because the language has two valagss thi+wh] and {
wh] movement. The English language has only one value, that is, [+wh]
movement into the SPEC, CP position
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Abstract

Classroom culture is an effective determinant for pedagogy to be
effective in a particular context. In order to arrive at an appropriaagogy
in the post methods ethe classroom teachers, researchers and curriculum
designers must investigate classroom culture. ELT practitioners of various
countries are dissatisfied with the effectiveness of the borrowed pedagogy as
the pedagogy has nbeen designed on the basis of the classroom culture as
well as of the wider cultural and contextual realities of a second language
learning situation. This dissatisfaction is severe in Bangladesh. So, it has been
a must to reconstruct ELT practices. Instihegard, some concepts of Post
Method Pedagogy can help a lot for formulating a new process of learning
English. The present study has been undertaken with a view to offering some
new insights in the light of some aspects of Post Methods Pedagogy

Keywords: Metaphors, Moral metaphors, Keywords, Financial crisis,
Economic crisis

Introduction

For designing pedagogy of a particular context it is important to know
what happens in the classroom between the teachers and students, and the
physical setting of that classroom. This notion is particularly supported by the
concepts of Post Method Pedagoljlany researchers have thought it to be an
alternative way for exceeding the boundaries of borrowed methods and
approaches. For the last two decades various patterns of classroom instructions
had been implemented to teach English in Bangladesh follalwengmethods
and approaches borrowed from native English speaking countries.

Those patterns of classroom instructions are contradictory to the
classroom culture of Bangladesh. None of them has been designed on the basis
of the native classroom experien@xl contextual realities. No methods or
approaches have brought expected results. So, if pedagogy is to be formulated,

22


http://dx.doi.org/10.19044/llc.v5no3a2

International Journal of Linguistickiterature and CultureL(LC) SeptembeR018 edition Vol5 No.3 ISSN 25183966

it needs to be constructed on the basis of the cultural and contextual realities
of classroom by the ELT practitioners of this country.

Theoretical Framework

It has been supported by the theorists that it is necessary to develop
teaching and learning methodologies that pay attention to classroom culture
which is actually a reflection of outer social culture.

According to Schema theorBarlet, 1932) Schema or background
knowledge plays an important role in human learning process. If a child is
accustomed with one cultural pattern or mode of teaching and learning, it
exists and influences the child's learning throughout the life. Abaisocie
cultural theory which is based on the works of L.S. Vygotsky (1978) maintains
that psychological phenomena can be understood only by examining their
genesis in a culturally specific activity. In this theory classroom and its
interactions are cordered as the legitimate domain of study for pedagogical
decisions. Brew (1980) holds that, the way individuals respond to an
educational program is influenced by the educational, cultural, social and
employment milieu which they have experienced in ttet. pa

According to structural view, language is regarded as a system of
structurally related elements for encoding meanings. To learn a language one
has to achieve mastery over structural elements of a language. In some
contexts this view of language learg is fostered by the learners.

Literature Review

According to Holliday (1994), classroom teachers must investigate the
classroom in order to arrive at appropriate methodologies. It is important to
take At hi o(p. Sdttlee classrgoin sbon which refers to depth
analysis of the fragmented pictures of classroom. He has also suggested that
when these small fragmented pictures are analyzed, understood and put
together they will produce a bigger picture of particular setting the leamneers a
concerned about. An ethnographic exploration of classroom is, therefore, vital
in making sense of pedagogic practices.

Shohiduallah (1997) also puts much
teaching to be useful and effective. Citing research by ldaaaa Miyake
(1991), he provides three reasons for this view:

A It is important for setting up situation in the classroom which
corresponds to | earnersd culture outs
A It is necessary to design instruction based on prior knowledge of
learnes so that they can make connections and learn quickly with ease and
pleasure.

A It is beneficial to know about | ea

Shohidullah(2002), further clarifies:
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Language teachers specially need to know the preferred learning styles
andcontent expectations of their students. If students in a learning culture feel,
for example, that second language learning is mainly a question of knowing
an explicit detail the rules of grammar, then this has clearly an effect on their
learning, nomattewnh et her t hey are oO0right or o6w
(p-88)

Gardner (1989) argues that cultural beliefs influence the development
of some attitudes which help in second language acquisition. Gardner (1979)
states:

It is proposed that the social il gives rise to many expectations in
the minds of the teachers and students concerning the entire second language
acquisition tasks. (p.175)

An insight into studentsd characte
develop appropriate language skills igs, 1980). James also holds that
language teachers specially need to know the preferred learning style and
content expectations of their students. Researchers, furthermore, suggest that
classroom situation with its physical and emotional environmentges\the
formal context of language learning. According to Allwright (1988) learning
situation may be viewed as learning opportunities. Skilbeck (1984) provides a
curricular model that comes to be known as the situational model. This model
has its basis ircultural analysis and it begins with an analysis of the
institutional situation. Skilbeck (ibid) also says that all educational institutions
should be a living educational environment; characterized by a definite pattern
of relationships, aims, values, nws, procedures and roles.

Holliday (1994) considers an analysis of learning situation, which he
call s66means analysiso important for
program. Means analysis, according to Holliday and Cooke (1982), should
involve:

An onging survey of the -cultural, soemlitical, logistical,
administrative, psychpedagogic and methodological features of educational
environment as it changes in the before and during the process of innovation.

Maley (1984) argues for an analysis of domstraints of the situation
to provide the basis for designing meaningful language program. Pinxten
(1991, p. 220) says that if a socidike situation is created in the classroom,
learners will feel free from any cultural constraint and behave comyeitent
the classroom. According to Saljo (1991), what occurs in the micro
environment of the setting of learning is affected by larger contexts. Many
studies now show that there is usually a productive learning environment when
| ear ner s6 b edandcldasing styla grefecehcast matoh with the
activities and interactions in the classroom. If, on the other hand, there is a
mi smatch between these | earnersodé fact
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classroom learners resist and consequently littlenare is the learning
outcome (Claxton and Ralston, 1978).

Thus, the researches and linguists think that the small classroom
culture as well as the wider culture of a particular setting, therefore, has to be
the main consideration while selecting classrdasks, techniques, materials
and tests.

Culture and Psychological Buildup of the Learners

Culture is an integral part of language teaching and learning.
According to Keil (1989, 1 cited in Lantolf 1999), the concepts developed
through culture can béaught of as networks of systematic beliefs about how
the world is. It is argued that the values, norms and beliefs as well as the
perceptions and experiences which a child acquires in the socialization process
are his/her cultural profiles which have ayelose relationship with learning.
Shore (1996, 47 cited in Lantolf 1999) points out that concepts have their
origins in two primary sources, personal mental models and cultural models.
Thus culture shapes beliefs, attitudes, manners, and expectatioon$ the
people of a particular society in a particular way.

According to Vosniadou (1991, p. 286), our mental life is a reflection
of cultural reality. To understand what goes on inside the head of a man, he
says, it is necessary to understand thaicailtontext where the man operates.
Again researchers also suggest that process of early schooling imprinted on
| earners has a continuing effect on t
goals and strategies and mode of learning.

Educational Culture of Bangladesh

As a distinctive nation, Bangladeshi people possess a specific culture
which is different from any other countries of the world. In Bangladesh there
is an impact of the patterns of earlier educational culture of Indian sub
continent. Depiehg the educational culture of Bangladesh, Islam (2000) says,
fasking too many questions to and ent
teachers is a sign of disrespect and
owed the utmost reverence and obediettcteachers as the possessors and
transmitters of knowledge.

Books are regarded here as an embodiment of knowledge, truth and
sacredness. Learners believe in the ultimate authority of textbooks as in the
subcontinent religious books were introducectfi There was too much
importance on pronunciation. The slightest mistake in accent or pronunciation
was regarded as a serious lapse. Each student was assigned to memorize some

parts every day. That i1 s why, Aknowl e
fini t e, infl exible &bdobjectd, to be acc
regurgitatedo in our country. (Rahman
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For several centuries those processes of education continue to exist.
Bangladeshi people have occupied those aspects of educatitings.

Important Variables of Classroom Culture of Bangladesh

From review of literature it has been found that it is necessary to pay
serious attention to cultural factors of classrooms for developing
methodologies.To expose the actual state of classkulture the researcher
has highlighted the following major variables of classroom culture.

1. Psychological State of the Teachers and Learners
Among many other variables psychological state of the teachers and
learners includes:
a. Teachersd6 and | earners
b. Teachersd and | earners
c.Previous experiences of the teachers and learners

a. Beliefsof the teachers and learners of Bangladesh are different from
any other context of the worl d. Cotte
regarding the different aspects of classroom culture determine their readiness
for and acceptance or rejectiontbé ideas and practices of teaching learning
theory. In our context students believe that a teacher is the source of all
knowledge. They depend on the teachers for their learning. Some students
think that their teachers should do all the things for tle@ming. Similarly
they have respective beliefs regarding classroom interactions, classroom
atmosphere and other aspects of classroom culture.

b . Learnersd and teachersd expecta
and educational bagkound. Spolsky (1989) expresses the view that a second
language learner brings to language learning situation a set of notions about
what is involved in the tasks. In Bangladesh, learners are expected to be
respectful to their teachers, and teachers xgpeated to be strict, omniscient
and caring. Students too expect that their teachers will teach them seriously
and will behave with them in a dignified manner in the classroom.

c. Learning styles refers to the way learners like to leaanguage.

Bannai (1980) describes the cognitive learning styles of Asian students as field
dependent. She claims that students' orientation toward group success and
individual behaviors emphasize restraint-aperation, and obedience to
authority. Accordng to Cortazzi, (1994, cited in Shohidullah, 1997) the
oriental learning style is characterized by:

A Considering only one correct point of view

A Describing information without critical evaluation etc.

bel i ef

0
0 expect
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2. Actual State of Affairs in the Process of Classroonteaching and
Learning

To expose the actual state of classroom affairs we need to know the
following two variables.
a. Mode of Feedback and Error Corrections
b. Interactional Patterns

a. In our context mode of feedback and error correstare integral
parts of language teaching and learning procedures. Usually teachers provide
immediate feedback. Contexts like ours correction of errors is taken seriously.
Learners are basically worried about pronunciation, not about fluency.

b. In a classroom there can be various patterns of interaction. Here
learners do not participate in pair or group tasks. In our classes, unidirectional
flow of information is noticed as teachers deliver lecture most of the time of
the class perib.

3 Physical Setting of the Classroom

Spolsky (1989) says that the physical situation in the classroom can
both assist and impede learning. To know about the physical setting of the
classroom we are to consider :
a. Class Size:
b. Teaching_earningAids
c. Seating Arrangement

a. Class size refers to the number of the students in a classroom. In
our context almost all the classes are large. It is suggested that a large
classroom is not suitable for interactive teaching and learAirigast, a large
class is suitable for some teachstsdents interactions.

b. Teaching learning aids refer to the equipments which are used
for the purpose of teaching and learning. For developing or poor countries like
ours board islte most common teaching learning aids. For different available
aids different processes of teaching can be effective.

c. According Cohen and Manion (1977) careful attention to seating
arrangements contributes more than any other aspectslasroom
environment. In case of seating arrangementéisearchers need to consider
A The position of teachers in the class and
A Seating arrangement of the students.

In Bangladeshi classrooms teachers take a frontal position which gives the
teachers @ authoritative position and alienates him from the students.
Students have fixed benches or desks arranged in long rows.

Major Concepts of Post Method Pedagogy

According to Kumaravadivelu (1994), the leading proponent of Post
Method Pedagogy, no metthor approach can be implemented in the purest

27



International Journal of Linguistics, Literature and Culture (LB8ptembeR018 edition Vol5 No.3 ISSN 24106577

form in the actual cl assroom because
experience and experimentation but are artificially transplanted into the
classroom and, as such, fiadpe®.wMoved f
it he notion that one method cannot be
|l earner in every time and every place
Again it does not advocate for complete abandonment of the existing methods.

In some cases it endorses any attempt on the part of the teachers to modify and
adjust an established method to the realities of their local contexts. (Richards

and Rodgers 2001, p. 251)

Post Method Pedagogy concentrates on the development of locally
produced pedagogy by the local ELT practitioners based on the local
classroom realities. To Kumaravadivelu (1994, p. 29), Post Method Pedagogy
involves practitioners constructing classroom oriented theories of practice.
Teachers are to formulate their own modeheories and develop procedures.
Again it also suggests O6teacherds sen
Kumaravadivelu, 1994). It means their subjective understanding of teaching
they do. Thus, Post Method Pedagogy aims to empower teachers with
knowledge, skill and autonomy.

Post Method pedagogy demandealuating the roles of the learners,
the teachers and the teacher educators. Kumaravadivelu (2001) considers
|l earner s, t eacher s a-exgloretseTae interactio® e d u «
between the teachers, educators and the prospective teachers should become
dialogic as he mentions:

When, through a series of dialogic interactions, channels of
communication between teacher educators and prospective teachers open up,
when prospective teaclseactively and freely use the linguistic, cultural, and
pedagogic capital they bring with them, and when teacher educators use the
student eacher 6s values, beliefs, and kn
learning process, then the entire process ofhraeducation becomes
reflective and rewarding (p. 552).

PMP also pleads that teachers will revise their theories, techniques or
strategies. It will be a continuous process. Continually they will go on
experimenting their teaching strategies. They withiae in one kind of action
research. When the teachers will develop a set of teaching technique he then
will bring little changes in respect of cultural variables. There is no scope of
selecting final copy. They also need to keep eyes to the latest deesiom
the field of language teaching and learning.

Teacherso training i S of par amou
proponents believe that no advice should be imposed rather teachers should be
permitted to express their opinions. Teacher will share theirsveawong
themselves. Trainers can give some suggestions regarding how to develop
their own strategies.
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Kuranavadivelu (2001, p. 538) has suggested three parameters as the
key points of PMP. In his parameter of particularity he suggests that pedagogy
mustle sensitive to fAa particular group
of learners pursuing a particular set of goals within a particular institutional
context embedded in a particular seciau | t ur al milieuo (p.
parameter of practicalityehmentions that there should be a harmony between
what the teachers of a particular context will theorize and what they will
practice in the classroom. According to him a theory is meaningless unless it
can be applied in practice. Teachers are to formthatey while they are on
the job.

Kumaravadivelu (ibid) has proposed that ten macro strategies. He, in
Mac. 1, Maximize Learning Opportunities, views learning as a process of
creating and utilizing learning opportunities. In another strategy, raiseng th
consciousness of good language learners about various learning strategies and
making the strategies explicit and systematic are described as important. It
also supports that learners can raise cultural awareness by identifying the
cultural knowledge leaers bring to the classroom. In his Mac. 10 he urges
for social relevance which refers to the need for teachers to be sensitive to
societal, political, economic environment in whichleéarning and teaching
takes place. Teaching, as his Mac. 10 suggestkesnlittle sense if it is not
informed by social relevance.

Kumaravadivelu (1994) also clarifies that the strategic framework is
general plan derived from theoretical, empirical and pedagogical knowledge.
The macro strategies are considered as bgoatelines depending on which
teachers can develop their own situation specific classroom techniques. He
also suggests not following macro strategies if they are not considered
suitable.

A Synthesis of the Concepts of Post Method Pedagogy with the Actual
State of classroom Culture

So far the researcher has tried to discuss various aspects of classroom
culture and important aspects of Post Method Pedagogy. Now the researcher
is going to implement some effective aspects of Post Method Pedagogy
considering the actual picture of classroculture.

The proponents of PMP argue for formulating a new set of strategies
and procedures for language teaching based on cultural realities of classroom.
PMP also values experiences and knowledge of the ELT practitioners. The
very classroom culturef Bangladesh suggests the idea that it is obligatory to
design pedagogy by the local ELT practitioners considering the classroom
realities to make the pedagogy effective.

According to PMP, teachers are to play dominant role for exploration
of pedagogyThey have to shoulder upon the main responsibility of pedagogy.
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They have to theorize from their practice. They also need to shape and manage
classroom learning. This role is also suggested by the classroom culture of
Bangladesh. Here the teachers areusimoned to take responsibility of
learning. Teachers want students to be dependent on them and learners like to
depend on teachers for everything. The beliefs and expectations of both the
groups and learning styles preferences of the learners supparhthaf role

of the teachers.

Post Method Pedagogy suggests considering every classroom as
particular for pursuing a particular set of goals within the particular socio
cultural context. At this point the total Bangladesh can be taken as a particular
conext. Itis true that overall classroom culture of the whole country is almost
the same. Pursuing a particular set of goals within the particular social cultural
context of Bangladesh, a group of teachers can set teaching learning practices
for the learnersf Bangladesh.

Learners have to be made cautious about learning styles preferences,
about the importance of beliefs and experiences. This idea is also highlighted
by PMP. For the learners their consciousness can be fruitful. It is a must to
take suggestons from them f or pedagogi c
consciousness is also important for Bangladeshi context.

I n PMP teachers educators are to

e X

p

val ues, beli efs for the entewardingpr oces

The present realities of classroom demand evaluation and promotion of

teachersd and |l earnersd values, beli
It is seen that learners want to learn knowing the grammatical rules

which is suggested in one of the strategiesMPPFurthermore, practice of

all basic skills of language is very important for Bangladesh. PMP is also in

favor of developing basic skills and their sub skills.

e

Teacherso training is of paramount

teachers but also the le&rs can be trained. In our context it is found that
teachers are not trained at all. Training is the most important issue than any
other factors of language teaching and learning at least for Bangladesh.

Some proponents think that PMP does not mearitldeof methods
rather it involves an understanding of the limitations of the concept of method
and a desire to go beyond those limitations. Pedagogy designers of Bangladesh
can utilize this concept of PMP by selecting fruitful concepts from a number
of mehods.

Conclusion

Pedagogy designers have to consider the present psychological state of
the teachers and learners and accept the present physical setting of the
classroom at the time of designing pedagogy. The present realties of classroom
culture requie a utilization of:
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A The available facilities
A Interactional realities prevailing in the classroom and
A The present psychological condition of the learners and teachers.

In the light of the research following conclusions can be drawn as
recommendations fgpedagogic exploration.

1. General Recommendation

A Taking whole country as a particular context the practitioners need to
construct a central methodology of learning considering the classroom
realities. This would be suitable for our context as allthedeh er s don ot
enough competence.

A A group of nationally selected teachers from various universities and
different colleges of the country need to shoulder upon the responsibilities for
implementing pedagogy. Those teachers can produce pedagogythmsed
suggestions of other teachers and learners who spend much time in the
classroom.

A Sense of plausibility of the selected group of teachers, not all of the
teachers, should be used to theorize teaching methodoldgieg.need to
evaluate the beliefs, pgriences, expectations and preferences of the teachers
and learnersThey should also involve learners to some extent in designing
pedagogy.

The selected group of teachers should keep eyes to the latest
development in the arena of language teaching eawthing so that they can
keep pace with the international community.

A At the end of every session, individual teachers of the country can be
asked to make some suggestions. Based on the ongoing feedback of the
classroom teachersbéo s edg tpebe tcontnoaly t h e
modified, expanded and enriched step by step over some years. Following the
process they will be able to find out most effective way of language teaching
after some years.

2. Recommendations for Syllabus and Material Design

For Bangladesh it is important to design a syllabus. A syllabus
complemented by teacheontrolled tasks and activities and grammar based
items would provide the ideal solution for the students. The proposition of
Huda can bring positive results in this regartiida (2004. p. 123&126)
suggests Ain a context |ike Bangl ades
should not be through communicati on,
At the time of designing textbook there should have profusion of individual
tasksin the textbook. Life styles, values, norms and customs of Bangladeshi
culture and society should be depicted enormously in the texts so that learners
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feel familiar with those things and therefore comfortably understand the texts.
Social relevance of theontens and topics is also necessary.

3.Recommendati on for Teachersd and Stu
Teachers need to play dominant roles. They should guide learning,
select contents, materials and methods taking the interest of the learners. After
analyzing various aspects of the social and educational culture of Bangladesh,
Rahman (1999) rightly remarkihat for ELT innovation in Bangladesh a
Afsynt hesi so model embracing different
formulated. Teachers have to select contents and materials in consultation with
students. As language is a skilised subject the role oftlhearners has to be
made more engaging in doing tasks and activities for developing their basic
skills.

4. Recommendation for Interactional Patterns

There can be eclectic style including lecture method and activities
under teacher control. Open endestdssions in whole class sessions under
teachersodo control can be another frui
learning process. Since teachers and students like error corrections, there
should be some error corrections in the language classhiagaunhers should
provide feedback in whole sessions on students performance.

5. Recommendation for Trainings

Paramount importance should be given on teachers' and learners'
training for developing the knowledge and skills necessary to construct their
own pedagogy. The selected group of teachers needs to train the teachers of
different districts and take recommendations for classroom procedures. There
can be some leaner training to orient them with the roles for their leaning .

To sum up, thpedagogy degnerfollowing the recommendations suggested
above can devise an effective methodology for the learners of
Bangladesh.Thus the present researcher believes that this dissertation can
bring an overall change in the teaching learning of English in Bangladesh
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Abstract

Instant messaging, texting, or even Computer Mediated
Communication are the terms used to refer to communication in social
networks. These terms are not the most appropriate ones because the
technology and platforms of this way of communication have evolved rapidly.
Since this communication is widespread, there is a need to have a much more
standardized communication in terms of the language variety used for it.
Having in mind various principk of socio cognitive approach in terminology,
the study aimed to build a new appropriate term in this regard. Having in mind
all the circumstances and the scale of standardization of this way of
communication, | think ehhectbhe ®Bbhbss
in order to include, using the same word, the name of the platform where this
communication is being developed (net) and the paradigm for linguistic
variety (lect). The case of Albanian and other languages goes in favour of this
tebmbecause we are talking about fa | a
beforeo, as Ferrara, Brunner, and Whi

Keywords: Netlect, Instant Messaging, Computer Mediated Communication,
Language Variety, Texting, Vernacular, Slamgrminology

Introduction
Why Netlect?

I n his book titled ATxting the gr8
had named the #Alanguage of messenger .
based on instant communication through online internet platforms. The paper
was published in 2008, which wadmetsame time David Crystal had issued the
first edition of the book where this form of communication was named
Aitexting.o0 While in his book titled i
2001, David Crystal dealt with texting on only two or three pagés@ri os s ar y
of Netspeak and Textspeak (2004). 0 He
detailed aspect, by just including some of the most common abbreviations
used in online communication. Having in mind that this form of
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communication, being already aobkal communication, has evolved so fast, it
can be hardly followed by scientific books. However, these books based on
their nature are not as dynamic as technological developments. Linguists are
used to follow and describe linguistic phenomena with tHew pace and,
therefore, linguistic disciplines until now have felt comfortable in their
slowness. This is caused by their pace of development of langeagesially
based on the fact that their changes are imposed as slow pursuit.

However, since 20Q8vhen David Crystal published his first book,
certainly a very brave one on texting, or on the language of texting and instant
communication language, a lot of things changed. With this book, he has
surpassed even fAiThe vocabul pulyl ios heckt
four years earlier. This was after the communication has evolved following
the pace of technological developments. While messenger on MSN was
fashionable in 2004, Facebook was launched as a site for posting personal
pictures, and it hasxperienced a remarkable development with speed. It has
its own messenger, separately from MS
complementary features. Viber, on the other hand, created conditions for an
extra development of language of the Internet. Jloeal platform provided
an opportunity almost equal to all languages. Subsequently, this of course
entails leaving the highest prestige to English, not only as a language through
which they were providing these products, but also as lingua franca.

In 200 8 , [ named this form of communi
in written formod or Awritten vernacul
Moreover, the change that this communication has undergone in these eight
years consists of a high degree of dadization. This might turn out to be a
variety of nationwide communication, which would result to a rival in the
standard variety that aims at this spread. After then, it was established in a
Kosovo vernacular, having all the capabilities of the sprghtle the prestige
belongs to the spoken vernacular of Pristina.

Consequently, the rate of the spread tends to reveal the social
belonging through a linguistic "séke", which also reveals the differences in
the language as a tool for social group aantihis leads this form of
communication towards a level of a linguistic formation. While having a
certain age, this linguistic formation has felt the need to contain certain rules.
First of all, this can be in terms of graphic reflection of sounds afisvdrhis
tendency, being more social than linguistic in its essence, unintentionally has
achieved a certain degree of grammaticality. Having all these features, this
linguistic formation is a kind of sociolect. However, due to the extremely large
spread (a the communication exceeds the borders of a city, even if that city
has metropolitan tendencies), | named it-leet, by using "net" for the
network as a ground for assembling of that formation and "lect" as a paradigm
for the linguistic variety. Basedha sociecognitive approach (Temmerman,
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1997, 2000, 2001), the term gives a clear iddangtiistic formation with all
the features, by not lying solely on the features of social belonging or
differences.

Much earlier, the discourse used for instar@ssaging was named
Interactive Written Discourse (IWD) by Ferrara, Brunner, and Whittemore
(1991:26). IWD is a term coined by a designation of writing that is "a hybrid
register that resembles speech and writing, yet is neither" (199Y&tQ}he

registe we have tapped into is fAda | angua:
(i bid.). So, i1t fully corresponds wit!
formd, which has now emerged into a n
Ainetl ect. o

WhatCrystac al | ed Avirtual communicati or

only by the way of its realization because the function is all the same. People
in the past communicated in great distances. Nevertheless, without the
possibility of instant communication, theych&o wait for a long time for a
response. For this reason, this type of communication continues to be a spoken
language in written form. In its very beginning, online communication was
seen more as a fun way to meet new people. Presently, this communicatio
has replaced almost entirely the telephone communication, especially now
when platforms providing instant written communication and which also have
components of the voice communication, such as the phone are available. The
world was initially concernethat instant messaging would destroy language.

In his book titled "Texting db8 the gr8", Crystal (2008: 7) says: Some even

think that texting was destroying | an
destroying our | angua g aMashingtos in 2087¢ t i t |
where the author says: Al knew this w
friend of mine sent me a message: " 1°
the end is nearo. However, Crystal, be

does not agree with the point of view that assumes that the use of acronyms
and jargon, such as those in the language of SMS, will lead to lower levels of
literacy and wrong spelling among children.

Shkumbin Munishi, in his pather 1tit
|l nternet o argues that Al n chat rooms
instant messaging in messenger and in the other forms of communication
mediated by computer, Albanian emerges in all its geographical variants, but
also in the form of sociatodes; some of which may be referred to special
register s, such as communication wit/
justification for the netlect as a specific code, towards the launching of a
netlect as a specific and variety of Albanian languagegiwisi not a dialect
as we used to define it. However, due to the lack of isoglosses, it has no
geographical component and is not a genuine sociolect. In addition, it is used
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more by different social groups for the purpose of inclusion rather than
differentation.
Style

Was Crystal right, or was he too liberal in his views towards online
language? If one communicates with the new age, up to 25 years or even older,
that are badly addicted to the internet or social networks, you can see a high
degree of gramaticality and the use of almost all paralinguistic and linguistic
tools during communication. Pausality, verbal, and nonverbal gap fillers in
communication have been simplified to "nmmm", the feeling of doubt that in
ordinary communication is expressed atifting arm raised eyebrows and
other gestures. Here, they are expressed by "aha", while amazement and
disbelief with "ahaa". Compliance is expressed with "OK". Hence, we will say
to our interlocutor that we understand him/her by writing "op"-\es).
Abbreviations are not a matter of fashion, but of the linguistic economy: Thank
you is "flm (faleminderit).” Even though "m" does not give the idea of
Ander/ honoro, "sb6bka pztrse/you are wel
Furt her mor eakind of @dode toistart the onversation as guasi
communication, while the real question that follows is "c(q)a kav&izzup,
"tung (tungjatj et a)/ hGQUlett.dHese questiangn” / g o
are used to indicate the end of the conversatidithout these elements, the
communication is considered incomplete. On the other hand, the etiquette and
ethics are unfulfilled. These are the basic elements where one cannot see
elements of social differentiations.

In an effort to follow the dynamicef fast communication, instant
communication seems to be holophrastic. Here, a single phrass gerv
establish the basic idea.

Phonetics

The differences appear in graphic realization of speech sounds, which
are inclined towards extreme labializatidnov o we |  Aashi (is), jon®s h t
-jam (I am), u kon u kan (he/she was), kom&amba (foot), dhomidhambi
(teeth) etc. show only a few cases of
gent (I have been)o, he i sterawdlliwarpart o
you. I f one writes, in Standard Al ban
or even fAkam hangxr/ (mos common dial
user s, he/ she is fAbalo (redneck) . Tk
fully reflects the spoken form of labialization a>o. Netlect users understand
when one writes #dAlol o, Abr bo, Acuo et
(I'LY)o means, or fitdsh (1 LYVM)O whose
entails the combination of the Englishor d Al oved with the
pronoun Aty, tx/ youo. 't is an erro
the reflection of the Slang of Pristina. Slang of Pristina continues its life even
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within the netlect for the same purpose as a spoken lgagU&erefore, it
results to social differentiation.
Intonation and other elements are expressed through the extension of

"t'duuuuuuu ( I loooove youuu)”, "ikkkk" (gooooo)!

Grammaticality

That such communication is the netlect indeed has been proved by the
high level of grammaticality. Its users make "mistakes" as much as speakers
of a vernacular do. The netlect of Pristina is similar to the vernacular of
Pristina. Nouns take the saméectional suffixes as in spoken vernacular and
even in slang: itaqi / i, e itaqit / itaqit / itaqgin / pi, itaqit, as seen by Rugova.
Verbs also have a regular use, to the extent that such use is regular in the
vernacular, according to Munishi, or maspecifically in what Ismaili had

called the Linguistic basin of Pristi
"flas ( to speak)"™ is "unzxz foli/ ti f
irregular verb "jap (t evergeioer jranthee mai n
usual form of Standard Al banian. The

with nasal vowel, but the nasality is not stressed in writing). The aorist is
"jepa” (ia jepa ni liber), the imperfect is "dhasha (jepja)" (kur dhasha nmesim
kursin e anglishtes), while the patrticiple is "jep" (kom jep). This inversion in
order has its sociolinguistic reasons. The fact that the vernacular of Prishtina
is reflected in the netlect of Kosova (I speak of Kosovo, as the prevalence rate
is incompaably greater, enabled by technology) demonstrates the use of short
forms of pronouns. For example, instead of "jua" is used "jau". The form is
used also for "ua", while the short form "i" is being used properly. In addition,
"u" (for plural) is replacedlmost entirely by "ju.

The syntaxi s compl etely regul ar and 1 snod
differences.

Abbreviations

Abbreviations are not issue to netlect, specifically in the sense that they
arendét differenti at i onformatiant Hemce theyof t h |
have achieved a standardization of use and they perform certain functions with
a high degree of language consensus. Abbreviations are frequently used and
they have achieved a high degree of consensus among the speakers of the
netled. In this code of communication, a huge number of abbreviations taken
from English were used, while those in Albanian are built according to the
same model as those of English. This does not represent the constituent
elements of a composite or complex dobut, first of all, it relies in
presenting the most representative consonants and sometimes those more
marcant. For example, "faleminderit" (thank you) is shortened to "flm"
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Formations of English in Use in Albanian

atm-at the moment; bf boyfriend; brbi be right back; btwby the
way; gr8i great; dfi girlfriend; msgi message; omeph my god; pls/jz i
please; RIPRest in peace; threthank you; wtf-what the fuck

Conclusion

Communication through social network is the fastest developed way
of communication. Therefore, it represents the fastest developing linguistic
variety. This outburst of social networking equipped with sophisticated
platforms and features resulted to theahef its users to reach a certain degree
of standardization of the linguistic variety used in this way of communication.

Although we cannot talk about specific social networks for specific
languages, it is obvious that the behaviour of English as Likgaaca is
inevitable. Due to the origin of technology, specific Languages are being
developed in a way that it is independent. Nevertheless, this is accompanied
with certain degree of influence from English, especially when it comes to the
use of abbrevi#ons.

Thedegreeof developmenis very huge bothaslinguistic varietyand
in technology Hence thetermsusedto namethis way of communicatiorare
gettingolder and older, every day and by eachapplications Nowadayswe
cantalk aboutComputeMediatedCommunicationwhenthemostpartof this
communicationis realizedon smartphonesnd other equipment.Also, the
largescaleof theuseof thiskind of communicatiomesultedn aneedo flatten
regionaldifferenceslt createdhe conditionsto have muchmorestandardized
use of grammarand reflection of graphemedor specific phonemesit led
towardslargerscaleof standardizatiomn style aswell. So,we haveto agree
thatit is spokerlanguagen writtenform, asFerraraBrunnerandWhitremore
characterizedt i dybrid registerthat resemblespeechandwriting, yet is
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n e i t hheyrfurtiier addedthat this is a Languagevariety that hasnever
existed before. If it is a Languagevariety and has such well-established
featureswhich arestill being developedye cantalk abouta Netlect,whichis
aspecificLinguisticvariety( fi | erealizédin specificonlineplatform(net).
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Abstract

The present study deals with the phenomenon of lexical loss-in Al
Koura Rural Dialect in Irbid Governorate, in the northern part of Jordan. Some
pre-cultural words suffer from loss and disappearance, and hence, become
obsolete. The study aims at identifyirthe precultural words that are
undergoing lexical loss. The study also investigates the diffusion ef pre
cultural words among the young generation speakers. The study also examines
the linguistic and extra linguistic factors such as solidarity markee| lof
education on certain piltural words among the young generation. The
present study involved two central methods necessary to achieve the purposes
of the study. The first method was to make interview recordings with old group
members to collectrp-cultural words through addressing general questions.
The questions covered a variety of topics sucfoad, clothes, glasses and
weather. The second method was to compile a questionnaire with the pre
cultural words to be distributed among the youngkpes.The questionnaire
contained 222 preultural words which refer to several spheres and contexts
of life in the society at the previous era. The questionnaire was distributed to
400 young participants. The study group included school and collegamnaale
female students. The study group also included other employees from different
governmental sectors in Aoura District. The findings showed that 168
words were not much familiar to the young speakers. The findings also
revealed that the preultural words were sort of familiar to the male young
speakers rather than the female young speakers. The lower the age, the less
familiar ghe with the traditional preultural words. The educated young
speakers who have a lower or medium education level olitierkinowledge
of precultural words. The solidarity among the young speakers appeared to
be higher than that of the old peaple

Keywords: Language loss, dialect loss, lexical loss and attrition
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1. Introduction

The Hashemite Kingdom of Jordan is administratively partitioned into 12
governorates. Each governorate is subdivided into a number of districts which in
turn combine a number of villages or towns. Irbid governorate embraces nine
districts, each of which isonsisted of a number of villages. The nine districts
are: The Capital District (AQasabeh), ARghwar Al-Shamaliyyeh, AlKoura,
Al-Mazar AkShamali, AlRamtha, Bani Obaid, Baiinanah, Taybeh and
Wasatiyyeh. The current study exploreskidura District which is located in
the north western parts of Irbid governorateKalura District (henceforth, KD)
is about 25 kilometers to the west of the Capital DistrictQalsabeh). Ihas an
area of 21®quare kilometerand comprises 22 villages with its admstrative
center inDer Abi Saeedlt enjoys a high population densit¢ccording to the
Jordan national census of 20Q1¥ has a population 0170340 The young
population whdive in KD are 55181, whose age range between 18 to 35 years
old. Besides, the youngest population are 75257, whose age below 18. It also
hosts a great number of workers and labors from different countries. It is situated
on afertile and productivg@lain with a range of mountains. ik one of the most
attractive areas of Jordan, that is characterized by its fertile soil and abundant
springs.

AArabic is the official | anguage ac
(Welchman, 1988:868)Jordanian Arabidas a variety of dialects, including
ur ban, rur al and Bedouin dialects (Ro

are mutually understandable, that is, each form is comprehensible to its
i nstantaneous nei ghb oated & gepepalydoresidered n |, 1
as a technical term for a variety of language that is socially lower than the
appropriate form of the languag®¢Arthur and McArthur, 2005)Al-Koura

Rural Dialect (henceforth, KRD) is a vernacular variety of Jordanian Arabic that
is distingushed from other varieties by a set lexical features. K&R® variety

that reflects a historical contact between the people who reside in the villages
across the district. KRD is used in Irbid, particularly, in the northwestern part of
Irbid, Jordan. Thisvariety is associated with and uniformly spoken by the
villagers in KD. However, theidlect varies from one area to another and from
one social class to another, it changes from one age to aneihegdn, 2014).
Apparently, the vocabulary items and atlespects of the variety which are
involved in the speech community are distinguished from other varieties with
respect to particular words and expressions which are used as symbolic markers
of one specific variety rather than another.

At any rate, AlKoura community has recently experienced considerable
social, economic, cultural, and technological changes as well as a movement
towards modernization. This dramatically affects thequiéural and inherited
vocabulary in the dialect which may, in turnadeto some linguistic change
across the region. That is because, on the one lindcal use varies and
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changes within communities across space and time, and this feature can be
ascribed to t h#iilaletalgadl4R)t @ the othdr had, the 0  (
words are used as a marker of cultures and hence a cultural index of the cultural
world of society(Newman, et al., 2012)n this regargdthe lexicon of a dialect is
inclined to be contiguous to the nature and the geographical diffusion ofigecult
(Carver, 1987). As a matter of fadtete has been suggested crucial evidence of
the process of first language loss (or a part of it) observed in the speech of native
speakers who have never resided in a different environment (Sebina, 2014).
Therefae, KRD traditional precultural vocabulary items which refer to
the early tools and objects, follow and belong to the customs and behaviors may
have experienced a kind of attrition across the region over time, and they have
turned to be outlated and loshmong the successive generations. This change
may have resulted from the fact that lexical loss unavoidably requires words for
objects that are no longer culturally appropriate or conveniergig, 1998)
Taking into accounthe traditional words thausfer from a lesser geographical
distribution and stop referring to steady formal contexts and regular situations
appear to be more susceptible to loss and disappearance. Fimtherjsta
general inclination towards substituting inferior dialectal elseof a
moderately limited scale with principal dialectal elements that have a wider
diffusion.

1.1 The Theoretical Framework

The present study examines the attritional process that affects traditional
pre-cultural words and terms which are principadgsociated with general
spheres of the social life in the society at the previous eraisThased on the
first language and the first environment which results in the loss of a portion of
the rural dialect in KD. A process that occurs across succegsivgations. The
theoretical framework of the current study is primarily based on which language
is lost (L1 or L2) and in what environment (first or second) that is made by de
Bot and Weltens, 1985 but ascribed to Van Els, 198& will be madehrough
establishing strong relationships between the linguistic change and
sociolinguistic factors such as age, gender, level of education, etc. Lexical loss
may be initiated by young speakers or may be internalized within the language
system.

1.2 The Statemenbf the Problem of the Study

The present study is concerned VWiRD words that have begun to suffer
from the processes of deterioration and obsolescence. There is crucial evidence
that the pure speech of a dialect is hurriedly evaporating in the cadatdise
to modern facilities of intercommunicationt blso explores the ensuing
compensation for the loss of natural lexicon by utilizing other alternative words
which are great fit to different situations and contexts. The study also focuses
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mainly on tte role of some significant factors responsible for such a phenomenon.
This is intended to examine how far lexical change within the dialect has
progressed over time and to provide a thorough analysis and clarification of this
idealized picture.

1.3 The (bjectives of the Study

The study aims to answer three main research questions addressed and
posed thoroughly:What are the words that are undergoing lexical attrition in
KRD? 2What is the level of familiarity with KRD oldiashioned terms among
the younggeneration? 3Vhat is the effect of solidarity, level of education,
gender and age on certain old andadatied terms among the young generations?

2. Literature Review

Language loss is a blanket term that covers attrition, incomplete
acquisition, languge death and even language char@ghfnid et al., 2004). In
addition, hnguage attrition has most often been considered a subdivision of
language contact, language change and language death rather than as a subject of
language acquisition and bilingualig®c h mi d a,20l3).Kahqudge loss
can be the consecutive situation of loneliness from human contact (Major, 2001).
Language loss is a broad term pertaining to the processes involved in a reduction
and decline of linguistic skills, which refers taetmtergenerational process and
this kind of loss is not caused by a brain damage such as aphasia and dementia.
Suffice it to say that it refers only to the healthy individuals who suffer from
attritional processHxtra and Verhoeven, 1999Jhis is an inérgenerational
course of action, where the first generation fails to or poorly transmit the entire
knowledge system of the language or portions of that knowledge system to the
successors

On the contrary, the genuine loss of central linguistic charatitsras an
attritional process is not restricted to languages. It is also present with dialects
(Millar et al., 2014) Dialect loss or serripss occurs in the environment of the
first language monolingual situations. This form of attritional process gigner
refers to the loss of a traditional and locally entrenched variety in order to create
one either from outside the community or from a specific group within the
equivalent community (Britain, 2002). Furtherdelect may evaporate as a
whole, or it ca vanish by its divisionin the course of a constant process of
lexical loss whichoccurs whenever significant modifications influencing one
linguistic group rapidly change the living conditions of its individuals, and this
indeed intimidates the diffusicof words and their meaningsF i | i povi I an
2016). The degeneration of dialect involves the erosion of linguistic resources
and the gradual deterioration of important regionalized stereotypical features
which are most likely to result in decline wariation between varieties of the
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same language, in combination with the fact that alternatives will be replaced by
impressive forms spread over extensive areas.

Definitely, the loss of original and genuine terms in a dialect is specified
and assigned to lexical attrition (Beal, 2008)substantial number of scholars
have agreed that the attrition process will have an effect on all facets of the
language system iwarious ways and on many different levels. The most
susceptible language areas in loss are the lexietical knowledge appears to
be more vulnerable to loss than any other linguistic perspectivas. is
reasonable because vocabulary is formed ofviddal units rather than a
sequence of ruleNat i on (1990) makes cl ear t he
words requires both receptive and productive knowledge. Briefly, receptive
knowledge can be viewed as the ability to recognize and understand a ward whe
it is spoken or written while productive knowledge can also be regarded as the
ability to create a word when one writes or speaks. Therefore, it can be assumed
that the words are recognized receptively first and after purposeful and incidental
learning gem to be accessible to productive u&so(i, 2010).

First and foremost, lexical attrition manifests itself in the first stages of
the language loss, and this can be traced through determination of absent or
modified elements in the oral discourse. Thplies that vimen a term undergoes
the process of loss, the speakers of that dialect avoid using it, and it is not passed
on or transmitted to the next generati@Qonversely, Wwen speakers stop using
some traditionally entrenched pealtural dialect formsthey have to substitute
them with the latest patterns as they lose their impact on the inhabitants and
culture. On the one hand, disuse generates a ferocious sphere of attrition
particularly when the objects and things for which the words referred tonaec
obsolete on account of their deep relations to the conventional customs no longer
practiced. On the other hand, the effect of the existence of two languages or
varieties which live side by side has either excluded a portion of one specific
language owariety or filled in the huge linguistic gaps the language or variety
begins to show signs of.

Lexical loss happens when the inhabitants of a particular region adopt and
take on words and terms from a new neighboring culture which matches and
conforms wih their social class and prestiggesides, the members of the
community, particularly the younger people always attempt to discard some of
the locally embeddegdre-culturalwords and this can be ascribed to the change
in the selfesteem of the speech commnity (Saeidfar and Tohidian, 2012
clear manifestation of lexical attrition can be justified as that dialect vocabulary
in a regular and constant flux and acclimatizes to times and sdsesy, 2012)
Consequently, theower prestigiougpre-culturd words and terms have become
less effective and eroded over time. On the contrary, new critical words will
acclimatize to new life styles, adapt to external contact, and become accustomed
to modernity Fi | i povi [ aThis inficateszthatekizaDattréion of
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embedded regional vocabulary in the dialect is, to a greater extent, the outcome
of modern acculturation or dialect fading.

Likewise, the decline in the frequency of ymatural words use among
the young speakers of the community and #aide in the range of social areas
of life allow traditional words to be affected by loss. Instead, loss is a result of
innovation of new words in the community. The vanished words would end up
replaced by new innovative words to keep up with the faghidime speech for
reasons of prestige, and that is most likely to help spread the new words to other
members of the speech community. Introducing new words engenders a
competition between different words that reach a point of-usen and
consecutive abandment. Consequently, the introduction of new words will
trigger substitution. So when it is the time to explain the archaic words within the
local rural dialect, what concerns most is the status of the words in terms of their
sociolinguistic aspects.

However, the degree of language system deterioration depends on the
number of words being disused in everyday life and the number of speakers who
disuse the words and this is likely to provide empirical and decisive evidence of
that phenomenon. This impéighat theknowledge system may become worse
and very hard to be accessed because of irregular input and frequent disuse of the
first or primary language\s a result, the traditional words run away and contract
as they slowly fall into abandonment amongcaessive generations. The
traditional words have become less common words and are most likely to be
bound to be lost, like unique speech styles or register variants. In that behalf, the
traditional dialectal words are being lost among the young genesasorce
there is a strong propensity for localized dialect terms to evaporate in favor of
more prestigious, extensive, and nationally distinguished vocabulary items.

The amount of literature on traditional words loss is rather sc@me.
attempt at praiding an explanation and analysis of the lexical loss of a dialect
can be found in Deli, et al.és (2014)
Britainds (2009) study Deenl di , Sientmed |b.al
study was conducted to irstegate the familiarity level of Sarawak Malay Dialect
(SMD) words among the speakers of younger generations. This study included
50 SMD words consisting of a combination of popular and seemingly archaic
dialect vocabulary. Afoint Likert scale questiomre was used and given out
to 37 participants who are native of SMD speakers and their ages ranged between
13 to 26 years old. The general findings showed that approximately 50 percent of
the words were not acknowledged and were very unfamiliar to theahtse
speakers. The findings also showed that a quite number of words were identified
and recognized afamiliar to highly familiar but were less used in everyday
dealings.However,minimal attrition takes place and indicates that words are
rapidly failing into disuse among successive generations.
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Saeidfar and Tohidiag t u d2@1@)sxanfined the impact of social class
and age on attrition of some outdated words and expressions of Isfahani dialect.
A questionnaire was given out to 120 male/female ressdifom three social
groups each including 40 uppsocial class; 40 middisocial class and 40 lew
social class with ages range of 25 to 26. The questionnaire included 20 old words
and expressions of Iran diale@ach participant was required to mentithe
meaning in front of the words, they were familiar witheTresults indicated that
the lower the age, the less knowledge about the meaning of words. Besides, the
lower the social class, the more knowledge about the meaning of the words.

Britain (2009) adopted a survey conducted by the Norvinaked Eastern
Daily Press 1991. The regional newspaper carried out that survey of the local
dialect words of Norfolk and north Suffolk England The principle objective
of the study was tdetermine thalegree of familiarity with local dialect words
of Norfolk and north Suffolk in England among the younger people. The
guestionnaire compiled of a collection of local dialect words was dispensed
across the region to adults of varying ages and school childhenwere asked
whether they were familiar and aware of the words proposed in the questionnaire.
The findings showed that Athose part
recognized over three quarters of the words, and those participants who were
under 18r ecogni zed | ess t han one wor d
Furthermore,the findings also showet h a t Awords which we
Norfolk and Suffolk were less than half as likely to be recognized by adults and
fourteen times less likely by the underyéarsolds as those found beyond East
An g | Brigam, (2009:125) As a matter of facthe disappearance of lexical
items seems to accompany localized entrenched words more than words with
extensive geographical distribution (Britain, 2009).

Simmelbaudd s (2000) conducted a stud
Northumberland to determine the level of the traditional dialect lexis that had
undergone lexical attrition. A questionnaire was designed to elicit 101 words.
Interviews were conducted with subjects of bgémders. The findings revealed
that several words were known by few or no subjects, and the knowledge of
others deviated according to the age or gender or location of the informants. The
findings also provided evidence that many words had been eroded,sehle
of the traditional terms were confined to the elderly people. Simmelbauer asserts
that female and male participants recognized the same number of the dialect
words, and they tended to be very familiar with tHi&mmelbauer, 2000:239).

3. Method

The present study involves two central methods of data collection. These
methods are structured interviews recording with the old group members (control
group) and a questionnaire among the young group members (study group) to
determine the level of cuent knowledge and familiarity with the historical
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lexical items. Therefore, the first step was to elicit the dataqultaral words)
fromold people besponses while they were maki
guestions. These words are very unknown and unfamiliar to the researcher. The
researcher prepared 82 questions in the native language. These questions covered
a variety of topics. The second gtevas to compile a questionnaire to be
distributed into the young participants. The questionnaire consists of 222 pre
cultural words. The preultural words were selected on the basis of the
researcher ds wunf ami | iThecontrolgroupvaf thehstudyn d i
consisted of 2@Id participants; and their ages ranged betwee&®b¥%ears old.
Therefore, the average age is Bbe study group consisted of 400 school, college
male and female students and other employees from different sectorstlaeross
region. This gr oup3bgearaajdelt shoald lze @oteld thdat we e
all the involved participants of the study permanently reside-idcAira District.

The instrument of the current study is-pdint Likert scale questionnaire
rating for familiarity (Familiar, Uncertain, Unfamiliar)The familiarity rating
technique is considered to be significant because it informs the researcher how
frequent dialect speakers read, hear or use words and how well they recognize
the meaning of certain dedt items. The questionnaire is used to elicit both
gualitative and quantitative data. The questionnaire is based on a corpus of
elicited interviews responses. The data being investigated is gleaned from those
structured interviews here were two sectiomscluded in the questionnaire. The
first section of the questionnaire contained social questions about the
participantsd gender, age, |l evel of e
and social activities such as helping poor people and neighbloessdcond
section of the questionnaire consisted of a selection etylteral words and
terms that participants were required to fill in with a mark to show their
knowledge of and familiarity with. The participants were also required to provide
any otheisupplementary words that give the same meaning and refer to the same
context to the marked words.

4. Data Analysis

The data was analyzed quantitatively and qualitatively. Quantitative
analysis was to find the occurrences of archaic words. Qualitatiaiysan
answered the research questions regarding the level of familiarity of KRD old
fashioned terms among the young generation in addition to the effect of
solidarity, level of education, gender and age on certatoydteral words among
the young genetimns. ANOVA and Scheffe test were run to find any statistically
significant differences among the par

5. Results

In this section, the researcher presented the results of the study. The
traditional and preultural wods included in the present study were classified
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into several spheres. The general spheres of life which contained the relevant
words were classified as follows and the number of the words included in each
sphere was marked as well: Food related words (8}hes related words (25),
Glasses related words (2), Shoes related words (6), Housing irtéjeets (52),
Housing externabbjects (27), Marriage related words (3), Names of Groups of
people (3), Peoplesd adjecti),vAmma and
related adjectives and objects (11),
related words (3), Weight units (4), Weather related words (10), Land related
words (5), General social verbs (26), General traditional words (15). The overall
total of the words is 222 traditional words.

This section aimed at identifying the traditional and-gukural words
that have experienced attrition in KRIPwas used a specific equation to identify
the phenomenon of lexical attrition in KRD. The equaticas based on three
main scales. Each scale was given a number in sequenbe.precise, Familiar
was given number 1, Uncertain was given number 2 and Unfamiliar was given
number 3. To this end, the highest scale value minuses the lowest scale value,
andthe total is divided into a number of the scales. The dialectal words that
recorded the mean score betw@eBb and 3wvere highly attritedWhereas, the
words that recorded the mean score between 1.68 and 2.34 were recognized as
moderately abandoned. Othase, the words are considered to be familiar to the
young speakers. All words included in the following table indicated that all words
were highly unfamiliar to the young speakers. The table 1 presented an example
of word of each sphere of life and thgdeof attrition.
Table 1: Means, standard deviation and percentage of the words.

N | Word Mean Standard deviatiq Percentagd Level of attrition
1 al wbmb2. 72 0.56 90.6% | High
2 “Yazi2. 77 0. 47 92.3% | High
3 "Hwi 12. 51 0. 81 83.8%0 | High
4 Thbksi2. 79 0. 47 92.%0 | High
5 mesth2.84 |[0. 36 94% 6 High

6 wabon 2.80 0. 44 93%3 High
7 Alfid |2. 73 0.56 90%9 High
8 Surbeh| 2. 77 |0. 47 92% 3 High
9 " an2.84 |0.36 94%6 | High
10 kokl]2. 81 0. 44 93%6 High
11 quHl2.54 0.72 84% 6 High
12 qbr*2.68 0.57 89% 3 High
13 lal2. 65 0. 58 8 8% 3 High
14 wbl hgE2. 73 0.49 90%9 High
15 "Hf [2. 77 |0. 47 9 2% 3 [ High
16 jexrez| 2. 84 0. 36 94% 6 High

17| x Pnas 2. 83 0. 36 9 4% 3 High

It can be concluded that (168) traditional words registered the mean score
between (2.35) and (3). These words achieved the percentage (0.76%). This
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indicated that the relevant words were highly unfamiliar among the young
speakers and preultural words hee become obsolete. These traditional words
were not recognized or were not regular among most of the young speakers. The
local dialect, thereby, is experiencing a kind of attrition because of dialects
contact and some sociolinguistic factors.

The current study attempted to group participants on the basis of social
factors such as gender, age and education. Then it looked at examining how
certain traditional words were recognized by each specific githg.analysis
presented in table 2 showdaht there are significant differences at<p0.05
bet ween males and females. This -indic
dated words varied. The females yielded a higher mean score (2.7045), whereas
the males yielded a lower mean score (2.5944). Tieans that the male
participants frequently recognize the archaic words more than the female
participants. That is because they have a considerable contact with old people,
meet with new people and move from one place to another.

Table 2: The mean, stardadeviation and fest by the gender variable

220 | 25463 .50415
1825712 .56239
220 |23819 .40284
18]2.7398 .66140
220 |24544 .33072
18] 25686 .35913
220 | 26689 .39994
18|27364 41174

Coins associated worg

Weight Units

Weather associated wort(

Land associated word

N Sphere| V Par M S T-T Sig
1 Food associated worg M | 2 2 0 | 1.9342 .32339 4.0 0.0
F 18] 2.0878 141101 ' *
2 Clothes associated wor¢ M | 2 2 0 | 2.0213 .26911 5 9 0.0
F 18] 2.0873 .30809 ' *
3 Glasses associatedworf M | 2 2 0 | 2.4250 .63659 1.7 0.0
F 18| 2.5477 .74082 ) *
4 Shoes associatedwor{ M | 2 2 0 | 2.5130 .36245 > 6 0.0
F 18] 2.6091 .35865 ' *
5 Housing internabbjects| M | 2 2 0 | 2.2296 .32133 3 0 0.0
F 1 8| 2.3408 .39101 ' *
6 Housing externabbjects| M | 2 2 0 | 2.4473 .32879 3. 7 0.0
F 18] 2.6032 .46936 ' *
7 Marriage associated worq M | 2 2 0 | 2.2667 .44033 0. 6 0.0
F 18] 2.2955 40235 ' *
8 Names of Groups of peop| M | 2 2 0 | 2.3537 44539 0. 2 0.0
F 18] 2.3652 .47030 ) *
9/Peoplesd adje M|220 |24930 .345041 90.0
words| F 18] 25703 .44168 ' *
Animal associated adjectivg M | 2 2 0 | 2.3523 .40368 o 8 0.0
and objectg F 18] 24761 .45514 ' *
Womendsd hair|M|220 |24500 .498111 20.0
words| F 18] 25273 .68320 ' *
M 0.
F *
M 0.
F *
M 0.
F *
M 0.
F *

OR[N RWRNRPFROR

a1
=
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1 General socialverbl M | 2 2 0 | 2.5004 .34201 > g 0.0
6 F 18] 2.6114 42852 ) *
1 General traditional word{ M | 2 2 0 | 2.5204 .39098 > 4 0.0
7 F 18] 2.6427 .55573 ) *
Overall | M 220 | 2.5944 .33698 > 6 0.0
F 180 | 2.7045 47329 ) *

The analysis also showed that there are apparent differences based on the
par ti ci pTaenressltS shawga thabd participants whose age ranged
between 325 yielded thehighest score? . )7 The participants whose age
ranged between 133 registered the mean scofe.()6 The participants whose
age ranged between-2B yielded the mean scor2 ( )6 vihile the participants
whose age ranged between-ZB registered the leignean score 2(. )6 4
Therefore, the overall mean score was ()6 5

ANOVA was run to find any statistically significant differences among
the participants responses in accordance with the age variable. The analysis
showed that there are significant difaces across the traditional words of social
life spheres. The results also showed that there are statistically significant
differences at P< 0.05 level in accordance with the age variable among the young
speakers. This implies that the age variable péaygal role on the familiarity
with and knowledge of the prultural words. This is based on the F value that
registered the score (0.352). The significant difference is (*0.011) level. The
following table 23 shows the results of ANOVA analy3ike following table 3
presented the results ANOVA analysis.

Table 3: The results of ANOVA analysis

N | Sphere Source | Sum Df Mean | F Sig

1 Food associated word B .069 3 .023 65 [*0. O
W 55.407 | 396 | .140
Total 55.476 | 399

2 | Clothes associated worq B .384 3 .128 1541 (*0. O
W 32.897 | 396 | .083
Total 33.281 | 399

3 | Glasses associated wor| B 492 3 .164 345 [*0. 0
W 187.986 | 396 | .475
Total 188.478 | 399

4 Shoes associated wor{ B 734 3 .245 1864 | *0. O
W 51.977 |396 | .131
Total 52.711 | 399

5| Housing internabbjects| B .204 3 .068 528 |*0. 0
W 51.000 | 396 | .129
Total 51.204 | 399

6 | Housing externabbjects| B 110 3 .037 223 |*0. 0
W 65.403 | 396 | .165
Total 65.514 | 399

7 | Marriage associate{ B .621 3 .207 1.157 | *0 . O

words | W 70.901 | 396 | .179

Total 71.522 | 399
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8 | Names of Groups o B 2.382 3 794 3898 |*0. 0
people| W 80.667 | 396 | .204
Total 83.049 | 399
9|Peopl esbd B 131 3 .044 282 [*0. 0
associated word|{ W 61.453 | 396 | .155
Total 61.585 | 399
10 | Animal associateq B .148 3 .049 263 [*0. O
adjectives and object W 74.138 | 396 | .187
Total 74.286 | 399
11{Womendsod B 1.745 3 .582 1685 (*0. 0
associated word| W 136.732 | 396 | .345
Total 138.477 | 399
12 Coins associated word B .782 3 .261 925 [*0. O
W 111.556 | 396 | .282
Total 112.338 | 399
13 Weight units| B 114 3 .038 119 (*0. O
W 126.406 | 396 | .319
Total 126.519 | 399
14 | Weather associated wor({ B .030 3 .010 .083 [*0. 0
W 48.301 | 396 | .122
Total 48.331 | 399
15 Land associated word B 122 3 .041 244 | *0. O
W 65.704 | 396 | .166
Total 65.826 | 399
16 General social verb| B .120 3 .040 266 [*0. O
W 59.584 | 396 | .150
Total 59.704 | 399
17 | General traditional word{ B .358 3 119 525 [*0. O
W 89.884 | 396 | .227
Total 90.241 | 399
B 176 3 .059 352 [*0. 0
W 65.990 | 396 | .167
Total 66.166 | 399

Scheffe test showed that there are significant differences betwdenithe
main categories of the age variable in favor of the categorieza3jl@&nd (2328).
This makes the traditional words highly unfamiliar within the two previous
specific categories. This is to ascertain that only two categories were highly
affected by lhe attritional process, meaning that the age variable played a
significant role in attriting and abandoning the traditional words among the young
speakers. In other words, it can be suggested that the lower the age, the less
knowledge of the traditional wds. However, they might recognize the words,
but they did not know their meanings. This is ascribed to the slight frequency of
use among the two specific categories. It might be attributed to the little contact
with old people. The following table 4 preded the results of Scheffe analysis
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Table:4 the results of Scheffe test analysis

N Sphere| Age | Mean| 18 | 2328 | 2832 32
1 Food | 18 | 2.0266 - 1 0.039*| 0.935]| 0.256
associated 23 | 2.0141 - 1 0.040* | 0.476
words | 28 | 1.9981 - 1.0.245

32- | 2.0410 -

2 Clothes| 18 | 2.0758 - 1 0.021*| 0.125] 0.256
associated 23 | 2.0753 - 10.012* | 0.578
words | 28 | 1.9976 - 1 0.962

32- | 2.0578 -

3 Glasses| 18 | 2.5000 - 1 0.014*| 0.874] 0.145
associated 23 | 2.5250 - 1 0.012* | 0.658
words | 28 | 2.4268 - |1 0.258

32- | 2.5000 -

4 Shoes| 18 | 2.6122 - 1 0.027*| 0.500]| 0.269
associated 23 | 2.5597 - 1 0.013*| 0.478
words | 28 | 2.5346 - | 0.562

32- | 2.4815 -

5 Housing| 18 | 2.3189 - 1.0.024* | 0.274| 0.256
internat | 23 | 2.2712 - [ 0.010* | 0.546
objects| 28 | 2.2699 - 10.314

32- | 2.2855 -

6 Housing| 18 | 2.5306 - 1 0.000*| 0.846]| 0.145
externad | 23 | 2.5204 - 1 0.011* | 0.963
objects| 28 | 2.5316 - 1 0.753

32- | 2.5778 -

7 Marriage | 18 | 2.3312 - 1 0.001*| 0.257] 0.978
associated 23 | 2.2528 - 1 0.010* | 0.756
words | 28 | 2.2642 - 10124

32- | 2.2296 -

8 | Names of| 18 | 2.3333 -10.000*| 0. 2] 0.589
Groups of| 23 | 2.4528 - | 0.019*| 0.476
people| 28 | 2.2439 - 1.0.245

32- | 2.4148 -

9 Peop |18 | 2.5399 -10.024*| 0. 3| 0.256
adjectives| 23- | 2.5361 - [ 0.031* | 0.365

and | 28 | 2.5065 - 1 0.986
nrofessions| 32- | 2.5719 _

10 Animal | 18 | 2.4156 -10.004*| 0. 3| 0.145
associated 23 | 2.4104 - [ 0.003* | 0.600
adjectives| 28 | 2.4146 - 1 0.362

and obiects 32- | 2.4741 -
11| Women| 18 | 2.4673 - 1 0.006*| 0.985]| 0.830
hairstyle | 23- | 2.4667 -1 *0. 0] 0.478
associated 28 2.4756 - 10.782
words | 32- 2.6778 -

12 Coins | 18 | 2.5338 - 10.021*| 0. 5| 0.256
associated 23 | 2.5500 - 10.012* | 0.578
words | 28 | 2.5569 - 1 0.962

32- | 2.6815 -

13 Weight | 18 | 2.5654 -10.014*| 0. 5| 0.756
Units | 23 | 2.5813 - 1 .0.012* | 0.159

28 | 2.5762 - 1 0.358

32- | 2.6222 -

14 Weather| 18 | 2.5242 - 10.020*| 0. 4] 0.256
associated 23 | 2.5133 - 1.0.047* | 0.759
words | 28 | 2.5037 - 10.961

32- | 2.5289 -
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15 Land | 18 | 2.7111 - 10.021*| 0. 3] 0.568
associated 23 | 2.7250 - 1 0.041* | 0.415
words | 28 | 2.6805 - 1 0.962

32- | 2.6844 -

16 General| 18 | 2.5769 -10.000*| 0. 2] 0.330
social | 23 | 2.5574 - 10.017* | 0.222

verbs| 28 | 2.5314 - 1 0.562

32- | 2.5744 -

17 General| 18 | 2.5730 -10.039*| 0. 5| 0.853
traditional | 23- | 2.5794 - | 0.040* | 0.147
words | 28 | 2.5813 - 1 0.235

32- | 2.6711 -

18 | 2.6642 - 1 0.039*| 0.935]| 0.256

23 | 2.6543 - [ 0.040* | 0.476

28 | 2.6406 - 1.0.245

32- | 2.7122 -

The analysis showed that there are clear differences between the four
major categories of the education variable according to the mean scores.
Respectively, the postgraduate participants registered the highest mean score
(2.67). The secondary school papants registered the mean score (2.66). The
diplomat participants vyielded the mean score (2.65), whereas bachelor
participants yielded the least mean score (2.63). Therefore, the overall
participants registered the mean score (2.65). ANOVA was applifdtany
statistically significant differences among the participants based on the variable
of the level of education. The analysis showed that there are significant
differences between the categories of participants. The results showed that the
significart differences are at P< 0.05 level. This is based on the F value that
registered the score (0.112). The significant difference is at (*0.005) level. The
table 5 presented the results of ANOVA analysis.

Table 5: The results of ANOVA analysis

N Sphere Source of contrag Sum Df Mean | F Sig
1| Food associate( Between groups | .106 3 .035 .254 *0. 03
words [ Within groups 55.370 396 140
Total 55.476 399
2 | Clothes associate( Between groups | .481 3 .160 1934 | *0. 0 7
words | within groups 32.800 396 .083
Total 33.281 399
3 | Glasses associatg Between groups | 2.016 3 672 1427 | *0. 0 3
words | Within groups 186.462 | 396 471
Total 188.478 399
4 | Shoes associate] Between groups | .742 3 247 1884 | *0. 04
words | within groups 51.969 396 131
Total 52.711 399
5 | Housing internal | Between groups | .092 3 .031 .237 *0. 02
objects| within groups | 51.112 396 | .129
Total 51.204 399
6 Between groups | .033 3 .011 .066 *0. 02
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Housing external

Within groups 65.481 396 .165

objects| Total 65.514 | 399
7 Marriage | Between groups | .751 3 .250 1401 | *0. 01
associated word{ within groups | 70.771 396 | .179
Total 71.522 399
8 | Names of Groupy Between groups | 1.624 3 541 2632 | *0. 01
of people| within groups | 81.425 396 | .206
Total 83.049 399
9 P e o p | Between groups | .080 3 .027 171 *0. 01
adjectives  and within groups | 61.505 396 | .155
nnnnn professions gy 61.585 | 399
10 | Animal associateq Between groups | .049 3 .016 .087 *0. 01
adjectives  and within groups | 74.237 396 | .187
ObJECts Toq] 74.286 | 399
11 Wo me n| Between groups | .305 3 .102 .292 *0. 02
hairstyle [ Wwithin groups | 138.172 | 396 | .349
associated wordg Total 138.478 309
12 | Coins associate( Between groups | .115 3 .038 .136 *0. 03
words [ within groups | 112.222 | 396 | .283
Total 112.338 399
13 Weight units| Between groups | .341 3 114 .357 *0. 01
Within groups 126.178 396 319
Total 126.519 399
14 Weather| Between groups | .107 3 .036 .294 *0. 01
associated word{ Wwithin groups | 48.224 396 | .122
Total 48.331 399
15| Land associate( Between groups | .159 3 .053 321 *0. 03
words [ Within groups 65.666 396 .166
Total 65.826 399
16 | General social Between groups | .124 3 .041 .275 *0. 072
verbs [ within groups 59.580 396 .150
Total 59.704 399
17 General| Between groups | .039 3 .013 .058 *0. 04
traditional words| within groups | 90.202 396 | .228
Total 90.241 399
Between groups | .056 3 .019 112 *0. 04(
Within groups 66.109 396 .167
Total 66.166 399

Scheffe test

showed that there are statistically significant differences

between the four major categories of education variable in favor of the secondary
school and diploma categories. The descriptive analysis showed that the low or
medium level of educain has a great negative impact on theqarikural words
prevalence and knowledge of among the participants who belong to the secondary
school and diploma categories. The secondary school category yielded the mean
score (2.66). The diploma category regjistl the mean score (2.65). This is to
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determine that the merely two categories were typically affected by the attritional
process. This means that the attrition process started at an early period of
adolescence. It can be suggested that the lower andnéideum level of
education, the less knowledge of the archaic words. This also might be ascribed
to the partial linguistic knowledge or partial linguistic experience, whereas a high
level of education allows understandable knowledge of language (Bhat, 2017)
Moreover, the participants might have a slight exposure to the traditional words.
This might also refer to the variety used at the school and college which help to
substitute the archaic words with new ones. The following table 6 presented the

comparisos between the categories within the level of education.
Table 6: The results of Scheffe test analysis

N Sphere education| Mean| Sc D B PG
Secondary Scho| 2.021| -] 0.025| 0. 2| 0.65

. Diploma 2.016 -1 0.030| 0.12

1 Food associated worg Bachelor > 003 052
Postgraduate 2.060 -

Secondary Scho| 2.065| -| 0.033| 0. 5| 0.15

. Diploma 2.073 - | 0.003| 0.48

2 | Clothes associated worg Bachelor > 010 T 09
Postgraduate | 2.121 .

Secondary Scho| 2.550| - | 0.007| 0. 5| 0.48

. Diploma 2.542 -1 0.009| 0.54

3| Glasses associated wor Bachelor 5387 T 025
Postgraduate 2.488 -

Secondary Scho| 2.622| -] 0.002| 0. 5| 0.87

4 Shoes associated wor({ Diploma 2.569 -| 0.009| 0.44
Bachelor 2.530 -| 0.15

Postgraduate 2.496 -

Secondary Scho| 2.311| -| 0.036| 0. 3| 0.65

N . Diploma 2.272 - | 0.005| 0.68

5 Housing internabbjects Bachelor 5290 T 015
Postgraduate 2.284 -

Secondary Scho| 2.541| - | 0.000| 0 . 5| 0.46

. . Diploma 2.527 - | 0.003| 0.22

6 | Housingexternalobjects Bachelor 5594 035
Postgraduate 2.549 -

Secondary Scho| 2.322| -| 0.001| 0. 6| 0.95

. . Diploma 2.253 -1 0.025| 0.45

7 | Marriage associated word Bachelor 5305 T 025
Postgraduate 2.186 -

8 Secondary Scho| 2.338| -| 0.011| 0. 5| 0.88
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Diploma 2.430 - | 0.005| 0.56

Names of ~Groups O gy helor 2.283 1024
people

Postgraduate 2.441 -

Secondary Scho| 2.545 0.024| 0. 1| 025

Peopl eso Diploma 2.537 -1 0.031| 0.36

associated word] Bachelor 2.515 -| 0.98

Postgraduate 2.556 -

Secondary Scho| 2.432 0.020| 0. 8| 0.42

Animal associateq Diploma 2413 -| 0.007| 0.10

adjectives and object Bachelor 2.409 -| 0.36

Postgraduate 2.436 -

Secondary Scho| 2.483 0.013| 0. 5| 0.14

Womenoséo Diploma 2.474 -1 0.027| 0.30

associated word{ Bachelor 2.491 -] 0.22

Postgraduate 2.569 -

Secondarychoo| 2.558 0.006| 0. 2| 0.45

. . Diploma 2.561 -1 0.000| 0.35

Coins associated wor Bachelor 5542 1026

Postgraduate 2.604 -

Secondary Scho| 2.595 0.020| 0. 8| 0.35

. .| Diploma 2.591 -1 0.030| 0.25

Weight Units g - Chelor 2535 (025

Postgraduate 2.616 -

Secondary Scho| 2.535 0.001| 0.245| 0.12

. Diploma 2.510 - | 0.000| 0.60

Weather associated wor Bachalor > 298 T 063

Postgraduate 2.537 -

Secondary Scho| 2.723 0.004| 0.857| 0.25

. Diploma 2.721 -1 0.001| 0.45

Land associated wor Bachelor > 685 097

Postgraduate 2.674 -

Secondary Scho| 2.585 0.003| 0.630| 0.24

. Diploma 2.559 -1 0.041| 0.54

General social verb Bachelor 5540 T 022

Postgraduate 2.559 -

Secondary Scho| 2.572 0.000| 0.699| 0.11

. Diploma 2.592 -1 0.017| 0.22

General traditional word Bachelor 5595 T 033

Postgraduate 2.592 -

Secondary Scho| 2.662 0.001| 0.365| 0.22

Diploma 2.657 - | 0.040| 0.48
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Bachelor 2.638 -| 0.95
Postgraduate 2.673

P VPP | |

Solidarity is an honorable sense of belonging toge(beareian and
Fararo,2012i Sol i darity refers to a kind of
member s of a gr oaithen ahddesqi,e2014:2). Asenselol 0 (
solidarity permits the speakers to maintain the local diaM&rdhaugh and
Janet, 201p Solidarity is a blanket term that covers qsacial behaviors such as
moneydonating to vagabonds, donating money to charity orgéoieg helping
your neighbors and voluntary community wokoéter and de Beer, 2017he
researcher addressed questions to the participants so as to understand the social
solidarity level among them and towards the old people. The relevant questions
to the solidarity markers were suspiciously selected to spot any effect that might
help identify evidence of lexical loss among the young speakers. The answers of
the questions construe solidarity between the individuals and towards the old
people. This seemmore likely to develop empathy between the individuals.

Solidarity can also be construed through disusing the associated words
and this clearly interpret empathy among the young individuals. The results
showed that the positive responses of the partitpavhose age ranged in the
two categories between ((B38) and (2328) recorded the score 358, whereas the
negative responses of the participants within the same categories recorded the
score 425. The analysis also showed that the positive responsepatitipants
whose age ranged in the two categories betwee3Zp&nd (3235) recorded
the score 182, whereas the negative responses of the participants within the same
categories recorded the score 199. The final results showed that there are no
solidaity markers of the young speakers towards the old speakers. However,
there is a higher level of social solidarity among the young speakers.

5.1 Discussion

Lexical loss, on the one hand, takes place where the dialect itself may
have equivalent forms teepresent one thing or one specific context for which
they may indeed compete to make one form survive and the other one disappears
over time or the referents, on the other hand, to which the words refer become
obsolete. There comes to a point that thagpgarance of referents will result in
a loss of local words over time. Besidesplogism plays a significant role in the
process of lexical lossThe creation of new words generates a situation that
requires a competition between words that come intesdiand other words that
ultimately substitute thenRespectively, the results also showed that gender
plays a critical role in abandoning the qmdtural words. The female speakers
feel highly unfamiliar with such preultural words.Females are commiteto
select the urban words as a symbolic sign of asserting their idémihales are
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expected to work outside the house, so they make close bonds outside cultural
community.

Age variable seems to be most evident in lexical attrition. The results
showael that the traditional words loss occurs during a specific period of time.
The traditional words declined within only two categories of age. The categories
that the speakers-d3agaendaspgpeadkdrs dveaq
23-28. Speakers choosthe words which are more urban and get rid of rural
words. This indicates that the more the younger speakers, the greater the
abandonment and neglect of the traditional words from rural dialect.

The level of education plays, to some extent, a considerable role in lexical
loss, but not a strong predictive factor among the young speakers. The level of
education is considered an ambivalent factbe findings showed that a higher
level of educatiorseems less likely to either help to change to alternative words
or more likely to be relevant to a higher degree of retention. More to the point,
the results showed that attrition rate is lower among participants with a higher
level of education. Differefyt, the attrition rate is higher among participants with
a lower or medium level of education.

Solidarity isan important social variable used in sociolinguistics. The use
of precultural words seem to be a marker of group solidarity towards the old
spakers. The results showed that the guural words are less likely to be used
by a quite number of young speakers especially the participants of the two certain
categories whose age ranges betweer2@)8&nd (2328). This means that the
young participats do not attempt to build a strong communal solidarity and do
not attempt to maintain their heritage words and cultune. disuse of the pre
cultural words in specific contexts increases solidarity among the young
generations of speakers. The esseptigbose of the abandonment ofordtural
words is related to the sense of solidarity among and towards the young speakers.
It is hypothesized that the stronger the social network, the greater the occurrences
and frequencies of such pealtural words anthe weaker the social network, the
greater the abandonment and neglect of thepiteral words.

6. Conclusion

The precultural words are commonly regarded to be the least satisfying
and pleasant components of the colloquial local dialect. Theyttgal words
have been considered to be obsolete on account of their low beauty rating
particularly in the eyes of young female and male speakers who shift to the urban
counterparts owing to their high prestige rating with respect to the effeminateness
andthe masculinity. The preultural words have been associated with only the
older and uneducated rural speakers. Thepherral words have generally been
used by the older, uneducated rural women, and, to a lesser extent, old men.

It can be concluded & the phenomenon of attritional process that
appears to be most likely at the heart of lexical change among the young speakers
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of the community, and this is the result of the agricultural occupations, animal
husbandry and social traditions that have becmdamentally moribund. More
specifically, the words and terms related to agriculture, local environment and
cultural traditions and norms have been perceived as fossilized words. It can also
be concluded that the rural dialect is more jeopardized bligaarban dialect due

to the influence of levelling and convergence processes.

The old speakers use the heritage dialect in its full lexical aspect, the
middle young speakers are rather acquainted with the same rural dialect but
employ mostly the governgndialect with its component, and the youngest
speakers are less familiar with the heritage dialect and probably recognize and
identify few words.The youngest speakers of the district are not used to
emphasizing their rigid social ties with their distaeid differentiate themselves
from the old speakers. The youngest speakers assimilate the radically social,
economic and political changes over time, and proceed in conformity with these
changes in favor of feeling much development in several sectorasuwalth,
agriculture, trade and education which help to identify evidence of improving the
standards of living.

6.1 Recommendations

The researcher suggests, firstly, that young and adult speakers should be
well-acquainted with thpre-culturalwords in AFKoura Rural Dialect. This will
eventually allow for a better and more natural comprehension of theated
and oldfashioned words. In effect, thegee-culturalwords and terms should be
inherited and acquired from successive generatiodstiagy should also be
passed on from one generation to another to preserve our culture and its annexes
from obliteration.Furthermore, it is recommended to allow the young speakers
to show solidarity markers with their old group members to establish bgeedi
grounds of interests and benefits to the entire society. On the other side, it is also
recommended to support and contain t
desires in combination with the latest developments; changes and new
technologies so as tagserve the heritage of the local inhabitants and genuine
cultural values in favor of society prosperity and progress.

Finally, it is also recommended that social cohesion and unity among
the local members of the community should be strengthened to anpid
danger that might affect the local dialect, social behaviors, culture and the
identity of its carries; that can only be achieved through reconstructing the
culture thoroughly
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Abstract

The study explored the effects of different Englishes agans of
instruction in the English language learning classrooms at the English
Language Center of the Salalah College of Technology. The methodology of
the study was based mainly on the narratives and personal anecdotes of thirty
students registered ithe fourth academic level of the English Language
Foundation Center. The narratives covered all possible interactions that the
students who told them encountered, from the historical and spontaneous
reactions, as well as associated motivation levelsutiially receiving the
English language delivered from a wide array of English accented lecturers,
spanning more than a dozen nationalities from all over the globe. A cohort of
teachers was also interviewed and selected to further enrich and elaborate upon
the data obtained from the students. The data obtained from the study revealed
that the students expressed significant levels of positive attitudes and high
levels of motivation towards the diversity of accents they encountered. In
order to enable thetiglents to communicate more effectively with other
people, so as to reflect the global reality of English as a lingua franca, the
pedagogical implications of this study recommended that teachers from
various and different countries around the world, makisg of different
Englishes and different accents by which to enunciate them, be utilized and
speakers of different Englishes from wider communication contexts be given
preference for possible inclusion or exclusion

Keywords: English, Learning, Accent3,eaching, Attitudes

Introduction

The focus of this research was on the individual narratives of the
students regarding the different English language teachers representing
different countries and geographic regions. Salalah College of Technology
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(henceforth SCT) is the only higher college of technology within the
southwest cmer of the Sultanate of Oma®CT operates the English
Language Center (henceforth ELC) Foundation, within which the first four
levels of English instruction take place, aslivas a Post Foundation, where
students go on to study English together with a curriculum for one of several
various specialties, including information technology, business and several
different disciplines within the general field of engineering. la ELC
Foundation, there are a total of 85 teachers representing 15 different countries
spanning the globe from as far away as the United Kingdom and North
America to other Arabic countries, including the host country, Oman, and
other geographical and cutal regions of the world such as the Arabian Gulf
and northern Africa, which include the sovereign nations of Jordan, Sudan,
Tunisia and Yemen. SCT has, at any given time, betweg0d® students
attending each of its various individual schools and sfiexs. The ELC
Foundation, acting in the role of introducing and taking students in, on the
average, processes around 1,500 new students in each academic semester.

Literature Review

There has developed, in the most recent past, a shared concept
amongs many language researches, that there exists not simply one variety of
English that is used to conduct business and global affairs around the world,
but rather several different versions of English, which has given rise to the
now familiar InmbnERG@gFl i soffesdwdlrs e and
terminology, in turn, has given rise to the associated concept that, within the
amalgam of what most users and researchers of the English language are
awar e, there also exists s(Galilevahi ng
2013). Applied linguists have revealed and exhibited an unprecedented level
of interest in the study of the different native varieties of English as well as
nortnative varieties of English relative to other research endeavors they have
undertakea.

The notion of having a wide variety of world Englishes may be viewed
as having both a wider and narrower language application, within the broader
fields of English language and learning. According to Bolton, Kachru, and
Braj (2006), the wider applidan of the concept subsumes a multitudinous
number of approaches, encompassing many that are diametrically different
from each other. The narrower application of the term, however, refers simply
to schools of thought closely connected to the Kachruvigoroaph.
According to Kachru (1976, p.236):

The strength of the English language is in presenting the Americanness
in its American variety, and the Englishness in its British variety. Let us
therefore appreciate and encourage the Third World varietiesghfsk too.

The individuality of the Third World varieties, such as the Indianness of its
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Indian variety, is contributing to the linguistic mosaic which the speakers of
the English language have created in the English speaking world.

Today, English is wexd all over the world by different lingt@ultural
groups of people. Even in countries where it has no official status, as described
in Kachrués (1985, 1992) expanding ci
internally and spontaneously, without the preserof calculation or
forethought, and English has therefore become ever more indelibly etched into
peoplebds | ives. Kachruds (1994) cl as:c
inner circle, where English is a o6nat
a second language (SL), and the expanding circle, where it is learnt as a foreign
language (FL) with no official status, this taxonomy has been influential in
raising our awareness of the existence of different Englishes, as well as the
increasingly divese and numerous fields and contexts that suggest not only its
feasibility but also its necessity in conducting general business and in
resolving spontaneous issues and conflicts that may come up within the course
of a working day.

Curriculum designers aneducators need to recognize the fixed
position of importance, as well as prominence, that English has played, and
continues to play, in our always changing world, in addition to the
circumstance that the global spread of English has made English and othe
circumstantial issues which contribute to making its usage even more
multifaceted. Previous research findings also raise questions with regard to
how English learning and teaching (henceforth ELT) should be approached
and subsequently analyzed for potairfuture suitability. Jenkins et al. (2011,
pp. 3045) noted that research results related to the concept of English as a

l i ngua franca (ELF) Afhave major I mp | |
beliefs and assumptions about what is sanctioned as goadicerhyg the
professiono. They argued that there e

learners to be exposed to the different varieties of English to better prepare
them to use English globally. The same contention has also been stated by
Mckay (2002).

Research has been conducted on | ar
different ELT contexts, which reveals a set of positive attitudes towards native
English (Butler, 2007; DalteRuffer et al.,1997; Galloway, 2013; Rubin,
1992). Familiarity with native English and associated high degrees of personal
experience were influential in DaltdPuffer et al. (1997), where students
were, once again, most critical of the English spoken in their own tespec
countries. The number of English courses students had taken witratioa
English teachers was also found to be the best predictor of listening
comprehension scores, highlighting the effect of familiarity with such non
native English accents oniates. Thus, it has been shown that attitudes are
clearly complex structures whose very dimensions suggest that their various
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intricacies may be influenced by a number of different factors. Studies have

al so |l ooked at t eac hdeawasldEnglishes)butordye s t
a few of them have | ooked specifica
more, reveal some similar preferences for native English (cf. Erling, 2005;
Grau, 2005; Kuo, 2006; Matsuda, 2002).

Matsuda (2002) concluded that maeposure to different English
accents S needed to raise students?o
Engl i sh. As an exampl e, the students
towards adopting the tendency of incorporating a perspective of world
Englishes mto learning, and they continued to demonstrate an unfailing
preference towards the reception and production of native English. There has
been little research on the examination of what an ELT course that
incorporates a global Englishes perspective wondd like, how effective it
could ultimately be in persuading students to continue to study English, or the
possible influence It may have on | ea
language. A limited number of studies have been conducted to attempt t
resolve these issues (e.g. Derwing et al., 2002; Kubota, 2001; Shim, 2002).
Derwing et al.o6s (2002) research invo
Shimés (2002) study, which invest.i
Oi nstructnatveEchgon shorspeaker sdéo attit
them provided a detailed overview of
perspective into the classroom.

Research, which has investigated attitudes towards English language
teachers, has also been conducted regarding their respective individual
capacities, as well as associated attitudes towards them. For instance,
Mahboob (2004) conducted a study that inedlvteachers with different
mother tongues, but most studies have involvedmadive English teachers
that share the same mother tongue as the students and all reveal positive
attitudes towards native English speakers (e.g. Cook, 2005; Lasagabaster &
Sierra, 2005). Although students think both types of teachers have different
capabilities, native English teachers are favoured for speaking and
pronunciation skills (Barratt and Kontra, 2000; Cook, 2005; Lasagabaster &
Sierra, 2005). However, the possibleint nce of student sé6 ¢
attitudes was raised in Lasagabaster and Sierra (2005). Thus, previous research
suggests that most English language learners highly value native English and
prefer to follow a native English speaker model. It must be nibigdthese
studies utilized verbal and matched guise techniques, questionnaires,
interviews, classroom observations, personal experiences and narratives.
While verbal and matched guise techniques, at an overall level, elicit useful
data, they reveal ligd about what influences individual and grehgsed
attitudes within a given classroom. Therefore, there exists a need to conduct
further investigations about the fact

0
|
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attitudes, particularly in relation to the inflnce awarenessising of world
Englishes instruction may have on Eng
towards learning the English language.

Methodology:

This study replicates the study of Sung (2014) on students from the
University of Lingnan irHong Kong. Although the inspiration for this study
came from the related study in Hong Kong, our research made use of an
entirely different research tool. W
structured interviews and a questionnaire survey, our reseadé use of
personal narratives of a combined total of 30 students and 6 teachers, including
one teacher from the United States, the United Kingdom, Oman, India, the
Phillippines, and one other Arabic country, respectively. The main purpose
of the study wa to explore the effects of different English accents and the
attitudes of the students towards them. All of the selected students came from
the fourth academic level, out of a total population of approximately 300
students in the second semester of tteelamic year 20178.

Participants of the Study:

The sample of the study is mainly thirty students purposefully selected
to participate. The sampling technique used to choose the participants was the
purposive sampling technique. Thirty students vgerselected based upon a
set of metrics or parameters which included eloquence, ability to express
themselves in more than one given received accent, and their scores on class
oral interviews or individual spoken English presentations. Fifteen boys and
fifteen girls were selected equally to represent any potential gender
differences, as well as to obtain a more holistic picture of how motivation,
attitudes and general tendencies can affect given populations. Additionally,
the students were selected beeathey had theoretically been exposed to a
minimum of 8 different English accents from the time they entered the ELC
Foundation Program until they reached the fourth academic level of
instruction. The six participating teachers were selected based upon the
different Englishes they speak, and the respective accents that are used to
pronounce these Englishes. The teachers were chosen based upon the
prevalence of their particular accent as it relates to the English as a lingua
franca, as well as their exposuo having taught in all four levels of the ELC
Foundation Program.

Research Procedures:

The study was conducted in the second semester of the academic year
of 20172018. After the final exams, and during the break between the second
and third semestsy a schedule was given to the 30 selected students for the
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interviews. The included students were purposefully chosen and placed within
the interview process with the intention to gather an optimal level of
information from them. All of the participantsere interviewed over the
course of three consecutive days, with approximately 10 students being
interviewed to narrate their stories over that time. Classroom 29 in the English
Language Foundation building was used to host the students on the three
congecutive days. The researchers were both in attendance, equipped with a
tape recorder. A formal consent had been previously obtained by the
administration of Salalah College of Technology and the English Language
Center, as well as for the individual peiftants selected.

Interview Procedures:

The interviews that were conducted and recorded began at 8:00AM in
the morning. Each interviewee was provided3POminutes to narrate their
comprehensive learning experiences from the first to fourth acaderals,lev
as well as the entire range of the different accents they were exposed to over
that same cumulative time period. The interviewers were, to some extent,
guided by the notion that having more than one accent within an English
classroom or language leang experience would provide tangible benefits
regarding the affected studentsd | eve
and the ability and initiative to set goals for themselves. All of the students
were recorded on tape, and pseudonyms for alihef participants were
established to ensure professional levels of confidentiality. The qualitative
data was then analyzed based upon various themes that help to provide
answers to the main question posed by the studfat question was,
specifically.

Is there an effect of different English accents used by teachers from
different countries that exists within English language learning classrooms?

Findings and Discussion:

This section will discuss the findings of the study. To achieve this
outcome, lis section is divided into two subsections. The first subsection
deals with the studentds narratives
Englishes, specifically the influence of being exposed to different types of
English on their general levels of aeiement and improved attitudes about
continuing to study the language. The other subsection will shed some light
on the perceptions of the six teachers who were selected and interviewed to
investigate their observations of the classes, composed of th®yslg
described students, that they have been teaching.

Student Narratives:

As mentioned earlier, the interviews consisted of a total of thirty
students narrating their experiences. These students were in the fourth level
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of instruction in the ELC Fawdation Program. In these collective interviews,
the opinions of the students will be reported collectively, as major trends and
attitudes have emerged as predominant viewpoints.

Regarding the influence of world Englishes and English accents on the
learnng outcomes for students, 28 students have confidently stated that by
being exposed to various aural stimuli and influences throughout their four
semesters of foundation instruction, wherein they were being taught by
different teachers who speak differémtglishes, ranging from native to non
native speakers, they have gained a positive outlook on their perceived ability
to understand the different varieties of English they have heard. These
outlooks, in turn, help to spur their own virtuous cycle of Qeas
development. In the first place, students in these situations have been able to
successfully employ twavay communication with each of the individual
teachers who all potentially hailed from different countries, and brought their
own English languageonventions and accents with them. Furthermore,
students have gained new or additional exposure to several different varieties
of English spelling, vocabulary and usage conventions which will inspire their
curiosity and ability to understand and thrive future communicative
situations and endeavors. These findings have proven to be consistent with
the previous results of Shim (2002), Mahboob (2004), Lasagabaster and Sierra
(2005), and Sung (2014). Moving from the inside of the classroom to the
outside these same 28 students will also be able to make use of their newly
found receptive and productive English skills when they choose to read and
understand books, as well as go to movies, or even communicate with people
in their individually chosen sociahd creative milieus. As with the first stated
benefit, these findings have also been reported in previously conducted
researches, as reported in the literature review. Examples include Kubota
(2001), Derwing et al. (2002), Shim (2002), and Sung (2014).

Interestingly enough, there also emerged a small collection of thought
(the other 2 students out of the selected 30) who demonstrated a clear and
unmistakable preference for the individual English accents that are the most
conventional, and emanate frometftunited States and United Kingdom.
Although this preference was not absolute, the two students recommended
giving these two Englishes a distinct level of priority over the other received
pronunciations and usages they were exposed to. It should bethmattéae
other Englishes these students received were not regarded as inferior, rather,
they simply perceived that the two predominant varieties would be of more
assistance to them at their immediate levels of learning. The two students have
admitted thanonnative speakers who had taught them throughout the levels
they have passed through were equally competent, able to teach given material
in front of them, and effectively disseminate the knowledge they had
transmitted through the prism of their ownlividual accents.
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Teaching Narratives:

The six participating teachers have generally stated, based on their
observations throughout their teaching experiences, that the majority of the
students they have taught across all the foundation levelsexdnaited a
considerable level of positive attitudes towards the different English accents.
It was also mentioned that students attempted to speak, and actively engage,
in English, making use of the very same accents that they had previously been
exposed d. These teachers, hailing from the United States, the United
Kingdom, Oman, India, the Philippines, and another Arabic country,
submitted narratives based upon all of their extensive years of experience,
including previous time spent as teachers in th€ Houndation Program.
Although they were interviewed individually, similar findings and reactions
were recorded. As reported by the teachers, the students were found to exhibit
increasingly positive attitudes towards the different English accents of the
teachers, and their motivations to learn English remained the same, in spite of
the differing nature of the individual Englishes they have been exposed to.
Another intriguing finding that was recorded by the majority of the six
teachers was that the indivual marks achievements of individual students,
from the first level of foundation instruction to the fourth level, was consistent
throughout all of the levels, suggesting that the different accents and personal
vocabulary sets of the different Englista¢bers had no adverse effect upon
the studentsd ability to I mprove thei
a metanoic atmosphere.

Conclusion and Recommendations:

From the findings of this research project, it can be concluded, that the
exposure taifferent English accents is an enormous asset that carries with it
many potentially beneficiary educational and vocational outcomes at the
individual level, as well as at an institutional level. For the students, and as
reported previously, the exposur® different accents and language
conventions have developed their general level of English, as well as their
attitudes towards studying it for future purposes. A common misconception,
stil held on the part of many individuals and stakeholders in the
institutionalized process of education delivery, is that such exposure can only
hinder studentsd | anguage devel opment
of this study, this has been proven to be a falsely held premise.

It is therefore recommended that $kcstakeholders and policy makers
responsible for hiring and procuring well qualified English teachers make a
concerted effort to include a diverse linguistic background and potentially
different originating accents of English amongst the teachers whdevill
ultimately selected to cater to the s
individual institutions.
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Another recommendation that can be made in this regard is the
incorporation of these different Englishes as distinct and important parts of
present and future college English curriculums and delivery plans.

Limitations of the Study:

There are several limitations to this study which make any conclusions
drawn or results to be generalized very difficult, only with another study in
similar conexts and participants that were found and selected in this study. In
the first place, the research method employed, which was the personal
narrative, is one that may be regarded in its own right to be a shortcoming, but
due to prevailing time constraintss well as the controlled nature of the study
environment, was adopted out of basic necessity. Other more conventional
research tools, such asdepth interviews, questionnaires and observations,
could certainly be used for future research endeavoufger@onstraints
include the total period of time, the number of participants expected to submit
comprehensive narrative accounts within that time, as well as a wider number
of participants, including both the number of students and teachers included,
and the potential of including other stakeholders from administrative and
supervisory divisions. In order to obtain more insightful and accurate
information, it is highly recommended that the total number of participants,
and by extension a longer period ohé¢, be employed for future research
endeavors on this general topic.
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Abstract

Prior to the introduction of Christianity and modernism in Oroko land,
many traditional shrines and artefacts existed in the land with far reaching
influences on the culture of the people. A study was conducted to find out the
judicial, ethical, and sociaignificance of traditional shrines and artefacts in
Oroko land. Six prominent shrines and artefacts were studigd:la mboka,
bole bwa ngomo, ekili, etana, nya lioh, and isinfhe Oroko believe that
these traditional shrines and artefacts are inaporto them in many ways:
protection of their communities from harm, either from internal or external
forces and sources, communication with the living and the dead (ancestors),
maintenance of order and discipline in the villages, moral behaviour in homes,
respect for one another, but especially for the elderly, and above all culture
continuity.

Keywords: Shrines, Artefacts, Ethical, Judicial, Oroko Land

1. Introduction

The greatest danger in African religion is that the old should
disappear, without some new religious force to take its place. Unchecked
individualism, selseeking, corruption and materialism are the great enemies
of modern Africa. Yet the past has beentlsmroughly impregnated with
religion and its ethics that it is difficult to see how an ordered society can be
established without them.
(E. G. ParrinderAfrican Traditional Religion: 146

When Parrinder talks of religion and its ethics that filled Alfriecan
past, we think of the social order that existed within the African traditional
belief systems and religion. These belief systems and religion are exhibited in
the many traditional shrines and artefacts that are found in Africa and used by
Africans for specific purposes. Shrines and artefacts are sacred relics in a
traditional religious formation with idols, trees, stones, images, and statues
often erected over them as immemorial objects of worship and activity. The
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traditional artefacts, which areonverbal symbols of communication and
authority are held in high esteem by the people of the community in which
they are found. Thus, Par r i Afdcar 6 s ¢
Traditional Religion( 196 2) that O6the deadnoare f
people have a greater consciousness than Africans of the reality of the
watching Acloud of witnessesod (3) de:
dead through these shrines and artefacts. This is because the Africans believe
that the dead (ances$) have a role to play in the lives of the living and that
they have to be revered through the shrines and artefacts ordained for them.
Chr i st op h e African. TraditionalzReligionrand ftihe Promotion of
Communi ty L i atteststhat eny sodidl grougesobves its distinct
ethical code. Every society has its norms of acceptable behaviour, taboos and
prohibitions. Many traditional African groups have, in addition, motivational
features and incentives through which compliance to the nofrapproved
behaviour and social ideas are encouraged. There are equally rituals of
purification, as well as punitive measures that try to deter and curb the
tendency to deviate (6). All of this is true to the judicial, social and ethical
significance of taditional shrines and artefacts in Oroko land. The fact that
the ancestors have been enshrined in these various shrines indicates that their
spirits have to be summoned to assist at important crises in life. These shrines
and artefacts are put in placesserve frontality, and the figures are composed
to give them permanence and durability. Sacred shrines, like artefacts, are
among the noblest activities of Oroko
These arts are directed towards expressing thatentieauty of creation in
works made by human hands in Oroko. Shrines in religious cultures are human
relation to divinity, to reverence, worship, obedience and submission to
mandates, precepts of supernatural beings and they perform the duties for
which they are made. The Oroko people, whether converted to other religions
or not, are a people who respect their traditional shrines and artefacts because
of the role they play in shaping their lives as a people.

In this paper, we shall describe six promingatlitional shrines and
artefacts in Oroko land; namelywa la mboka, bole bwa ngomo, ekili, etana,
nya lioh, and isimband discuss their judicial, ethical, and social significance
in the culture of the Oroko people.

o
e

2. The Oroko Ethnic Group

The ethnic group which is today known as Oroko was formerly and, in
fact, is still known by some as the Balondo. The Oroko are made up of ten
clans: Bamusso, Bakoko, Batanga, Bima, Bakundu, Balondo, Ngolo, Mbonge,
Ekombe and Balue. It is fallacious, thiene, to refer to the Oroko as Balondo
as is common place. To make this clearer, it is important to note that the Oroko
are found in both Meme and Ndian Divisions of the South West Region of
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Cameroon with more than half of the surface area of Meme betupied by

three of the Oroko clans: Bakundu, Mbonge, and part of the Ekombe. The other

seven clans are found in Ndian Division. The Oroko are so hospitable, honest,

trustworthy, and peace loving that their history has no substantial traces of

tribal wars,be they intetor intratribal (1). Basically the Oroko are farmers.
Historical evidence has it that the Oroko are a people of the Bantu

Negro race like the Duala, Bakweri, Balong, Bakossi etc. who originally

settled in the Congo Basin. According to oralises, there were two waves

of migration that brought the Oroko to Cameroon and to their present

settlements in the Ndian and Meme Divisions. This oral information is

corroborated by Godwin Penda Iltoe 1in
quoted by EkoleGhbanga Mi chael in AThe Form ar
Songso6 who intimated that the Bantu g
Region:

[ €] mi grated southwards to Angola throc
From there, it migrated along the Atlantic coast to tluastal
region of Cameroon [...]. Those who settled around the®ib
Rey region are said to be the ancestors of the Oroko people.
(1994:10)

This explains why the Batanga found around the coast of Kribi and the
Batanga in Oroko have the same traditiohisTis also why the language
spoken in some parts of the D.R. Congo (Lingala) is similar to some of the
dialects spoken by some clans in Oroko.

3. Description Of The Shrines And Artefacts And Their Significance

A) Luwa la Mboka(Fig 1). At the entrance into every Oroko village, there

is supposed to befal uwa | asomebsortkohaddoor that leads to the
village. It is important to mention here that not all Oroko villages still have
this because of the intrusion of the new religion enadiernism. Théuwa la
mbokais made up of so many things. First, there is some sort of a door curtain
made of the young raffia palm leaves that beautify the entrance to the village.
On this, one can perceive the things hung on the leaves. These afaiitesh

of alligator pepper harvested from the forest. The alligator pepper acts as
protective amulets thatpay each person entering the village. In case a visitor
carries any destructive objects, the fruits are believed to transmit information
to the etlers of the village of the impending danger. Second, there is a plant
on which the raffia palm leaves hang. The plant never gets dry no matter the
season. The plant, which often grows into a tree, is significant too, as it is
medicinal. This plant is useatlring the circumcision of all the male children
born in the village. During circumcision, the leaves of the plant are harvested,
squeezed and applied on the circumcised penis of the baby. This helps the
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wound to heal fast. On both sides of thea la mb&a are two small fences
Inside each little fence is a wooden dish caéledki In the two dishes there
is cooked food, most often boiled plantains and meat steeped in palm oil. This
food is offered to the village ancestors and gods for having provitetid
village throughout the year with the aim of establishing a covenant between
the people and their ancestors and gods. The ancestors are believed to share in
the food which they have aided in producing so that the village can be self
sufficient in foa and, therefore, experience no famine.

The ropes used on theva la mbokayhether on the curtain or on the
fences are all significant. One of them is cabbeeendendea large forest rope
that holds the sticks of the little fences together. This r@pgynificant in that
it acts as a binding force among the villagers because as it binds the sticks of
the fence together, it is believed to symbolically bind the people together, so
that the village can never fall apart and keeps the village intact. drottest
rope calledepinyais used at théuwa la mbokalt is also medicinal. The
epinyais sometimes used on a woman who gives birth to a set of twins to stop
it from recurring, because it was, and in fact still believed that to have a set of
twins wasor is an ill omen and some punishment to the parentsefingais
tied on the womanés waist at the ti me
as she breast feeds the babies. These ropes also act as deterrent to witches and
wizards.

Another artefacfound at thduwa la mbokas thengombo.This is a
bundle set below the curtain of theva la mbokaheld by two forked sticks.
At times it is a stone with four stripes of chalk on it (see fig.1). Under the stone
or inside thengomboare medicinal leave and other components. These
elements help to bring order and discipline in the village. The elements set
underneath the stone also sooth the hearts of the villagers to the extent that it
is difficult for villagers to use dangerous weapons like a gunhataetc. to
harm another villager or even think evil against the entire villagelulieela
mbokain itself adds beauty to the village. This beauty helps to attract attention
to the means of worship. THewa la mbokais used by the village elders
during traditional ceremonies to get to the spirit world and in the life forces
that come from the life of the spirit through incantations and certain rituals.

There are two sociudicial rituals associated with theva lamboka
namely,etonga mbokandbwiande.The etonga mbokas a traditional ritual
during which the village is cleansed of all impurities such as killings,
adulteries, theft, etc., such that the village prepares itself for better harvest,
more births, andess death. Thieiwa la mbokaitual calledetonga mbokas
done annually and only in the dry season, often in the months of November
and December. This is done to take the village to a more prosperous level for
the coming year. During tretonga mbokéusually four days) considered the
days of peace, no one is allowed to break firewood, saw timber of any sort
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with any instrument that produces unbearable noise. Quarrels during this
period are not entertained by village authorities, nor is beating up semeon
taken lightly. These are considered acts of spiritual infirmity and call for
cleansing rites. The four days of peace are believed to be the period when the
spirits are supposed to be enjoying peace and tranquillity so that they can work
effectively to efect positive change in the lives of the villagers. It is believed
that during this period, the village elders who perfornetio@aga mbokatual
communicate the problems of the village to the ancestors and spirits. The
supplications are made to the godsequest for more money, food, meat,
children, et c. Orokods communication
Parrinderds words that ARnTo the Africa
forces intertwining and inspiring the visible world that, wieetppagan or
Christian, man has to reckon with things invisible to mortal sight (3). A case
in point of the atonement of crime is when a person commits a sacrilege during
the four days of peace. Purification rites are performed immediately to appease
the gals of the land and the person concerned pays a fine depending on the
gravity of the crime, with part of the fine given to the ancestors.

The bwiandeis a ritual with a social, entertaining and judicial rate
is a singing masquerade that comes out fi@mm4am during the four days
of peace étonga mbokpa Its melodious voice entertains the population while
they are relaxing in their beds after their daily chores at home and in their
farms. Thebwiandecreates fun while exposing all the wrong doingshef
villagers, whether individually or collectively done in the land. Though it
creates fun, thewiandeis endowed with the mystical power to know even
those things done in hiding like stealing, adultery or fornication etc. The
bwiandedenounces all thes#s and puts individuals to shame in song. It
debunks lazy people and it acts as the village police that caution the villagers
of all their misdeeds. After doing so, the villagers are left to do a self
judgement and often the guilty ones do not go badotmmit these crimes. It
is worthy of note that thetonga mbokand all the activities that take place at
theluwa la mbokaare exclusively a male affair and women are exempted for
several reasons. First, women are generally known to be theustrdias of
peace especially because of their talkative nature and because men want to
keep the secrets of the village and tradition from invading modern values.
Secondly, because women can marry out of the tribes there is the fear that they
may reveal the villagand tribe secrets to outsiders.
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Figl. Luwalambokal Sour c e :

Researcherés Photog

B) Ancestral Stone (Bole bwa Ngomo or Mabando ma Mbol@y 2).

The ancestral stonéddgle bwa ngomo)ptherwise known asnabando ma
mboka,is another important place of worship that is found in all Oroko
villages. This is a stone usually planted in the middle of the village around
which all public traditional ceremonies or activities take place. It is also
referred to as the ancestral stoihés at the ancestral stone that all traditional
oaths are taken. Once here, the accused person is obliged to tell the truth and
nothing but the truth, failing which devastating consequences may befall the
person. Such consequences may include an ineuthbéase like epilepsy,
insanity, etc. If someone takes the oath and pleads not guilty, whereas he
committed the crime, the person mysteriously dies after a few days. The Oroko
believe that thebole bwa ngomdas supernatural powers. When one is
accused bwitchcraft, adultery, theft, or other crimes, one is called upon to
prove his/her innocence by sitting on the stone and a ritual performed on
him/her. If the person is innocent, he is exonerated by the simple fact that
nothing befalls him or her afterdlpath taking process. Also, if a person is
thought to have been bewitched, he/she is taken todlleeowa hgomand a

ritual calledebuneis performed on him/her to stop the wizard or witch from
killing the person. This is the judicial significance of bole bwa ngomo.

It is on thebole bwa ngomdhat a base drum is played during every
ceremony while the smaller drums are played around it. So, all formal
traditional ceremonies that involve the village take place herebdleebwa
ngomo and its environs act as playground for village and traditional
celebrations. It is believed that the ancestorslimo)reside here, and most of
the time, it is here that communication with the ancestors and gods is done.
The elders in the land of the living comnauwith the inhabitants of the land
of the Al i vbolelgva dgenaodadituabefore duah ceremonies
can hold This is to ensure that the ancestors have accepted and are at peace
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with the occasion. Thus, during such ceremonies, people whmblesat the

bole bwa ngom@ommune here with one heart and spirit as they sing and
dance round the stone in harmony. This is another binding force of the village.
In Things Fall Apartoy Chinua Achebe, the market place serves, not only as
a place to selthings to each other in standard trade, but also as a meeting
place. All village meetings and judgments hold at the market place. The
market place is important to the traditional Igbo community apohe bwa
ngomois important to the Oroko. This is besauit is here that traditional
ceremonies hold, cases are judged, and crucial decisions concerning the
villagers and the clan are taken, thus bringing about its social, ethical and
judicial significance. For example, it is at the market place that thehika

clan meet to discuss the murder of a clanswoman in the markets of Mbaino
(Things Fall Apart, 1958) Thus, thebole bwa ngomés a symbol of love for

one another, respect, reverence, unity, and justice for all.

The Ancestral Stone

Fig 2. The Ancestral Stone Bole bwa Ngomoor Mabando ma Mboka
(Sour ce: Researcherdéds Photography)

(03] Ekili (Fig 3): The ekili is a small fence built in the middle of the
village. It is another symbol of peace in every Oroko village. It is believed that
every villager 6s &kii.®Onlyone psrsonisglowedstee nt e d
put his hands in thekili for any causeput not for a cause that can be
detrimental to the villagers and the village. This person imtheele mboka
Themowele mbokégs the traditional authority of the village. He is the keeper

of the traditional seal of the village. He is the only one wgradlowed to weed

off all the unwanted plants in trekili. What is found here is food offered to

the ancestors and the gods and this content is put during the four days of peace
(etonga mbokalt is during this period that the content of &ieli is rerewed,
signifying renewed modes of life of all the villagers wherever they are and that
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the villagers have renewed their commitment to the ancestors and the gods. In
fact, even the keeper of the village seal, who is the traditional authority
(mowele mbokaijs not allowed to always visit thekili, otherwise he may
become suspicious. Thekili acts as the village security and women are
excluded from the ritual talk, and even from going closer to it for obvious
reasons. This little fence also contains certa@dicinal plants that are used

for the security of the village and also for the cure of certain diseases like
epilepsy and those caused by witch hunting.

Ekili

Fig3:Ekili( Source: Researcherds Photograph
The ekili, perexcellence, is the heartbeat of the village and this is

another important sacred place where ancestral veneration is done. Itis revered

by the Oroko because of the importance attached to it. To corroborate the fact

that Africans revere and respect theati®d placesPhilip Musoni, had

intimated in his AContestation of ot

Rel i gious Landscaped: A Study of the

Churchdés Sacred Placeso that the Zi mb
Chivavarira hill continues to be anon even after the tribal wars. The

hill continues to be given respect due to two important phenomena. First, the

indigenes of Chirumhanzu continued to revere the hill for its numerous caves

which are now burial shr i noathiuestobe t he
sacred because of the big cave at the centre which is to the indigenes a
religious shrine for ancestor veneration.

(http://dx.doi.org/10.4102/hts.v721.3269
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To Musoni and Zimbabweartie natural endowment, the Chivavarira
hill and the caves therein become a revered place because this is where their
chiefs are buried. This shows their respect for authority, whether living or
dead. It is in the hill that the ancestors are venerated., ibndbe African,
Afaut hority does not forget a dying ki

D) Etana (Fig 4 and 5).The etang also known in local parlance as
palaver housés a house built in the middle of the village where all meetings
of titled and initiated men are held. Cases that are not supposed to be heard by
women, children, untitled, and uninitiated men are judged and judgment
handed down in thetana.Thus, it isa traditional court that handles judicial
cases. It is here that vital issues concerning the village are also discussed.
Lessons of moral behaviour are taught to young initiates iretdoea It is
worth noting here that other visiting males from otherkOraillages can be
allowed to enter thetanaonly if they can show proof that they had been
initiated into the secret cult that allows them to be members back in their
villages of origin. Every male of a particular age is supposed to be initiated
into this cult which is the lowest of the secret societies, cattetto that
teaches men how to lead responsible lives in their homes and communities.
Any man who does not belong to the lowest secret socitigdf is
considered a worthless man whom Chinuaédthe r ef er s t o as e
Things Fall Apart. Suffice here to note that most Oroko villages lost their
etanawith the coming of the Christian religion to Oroko land. Ekoi Peter
Myango submits that the missionaries dealt ruthlessly with our cudnade
with the proliferation of law courts, most of these secret societies and shrines
have stopped to perform the judicial role they were well known for and aspects
of cultural values were indiscriminately burnt. (4)

The etanaalso serves as a touristitesas far as the Oroko tradition
and culture is concerned, being the custodian and museum of all sacred
traditional artefacts, values, and masquerades. MekundaGr ok o Or al
Poetry as a Didactic Tool in the Education of the Cameroonian Girl Child:
TheCa e of Di s ¢2006)gposi&dhatghe onissionaries, with their
early converts had within 40 years of their existence on our land, wiped our
culture when they burnt eagtanain many Oroko villages (5). However,
some Oroko villages like Itoki, Mbu,nd Ngolo Bolo stubbornly and
intelligently refused to allow theirs burnt. Some of the villages that lost theirs
to fire rebuilt them stubbornly after the establishment of the Christian churches
in the villages for culture continuity
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Fig 4: The Researcher with theEtana and Ekili as background of the
picture Researcher 6s Photography)

Fig.5.The Researcher in front of theEtana, nobody enters theEtanawith

shoes(Sour ce: Researcherés Photography)
Figure 5 is theetanaof Itoki village that was built between 9a®08.

It is worth noting that formerly, thetanain Itoki had only one door, not until

most Itoki ablebodied men were killed in the war, known in Oroko land as
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Bilaba Nakeli( Nakel i 6s war ), whi | etandawhse me n
burnt down by soldiers who were fighting for Germany under the pretext that
the village was harbouring a criminal callébda k e | i Noiv ixa@ mb e | i

Ngolo, who had caused the Germans so mualbteoand resistance to their

rule in Ngolo. Nakeli escaped from lkoi and found refuge in Itoki. When the
German soldiers arrived in Itoki, and found the village men in session in the
etanabut could not be allowed to enter because they were not initiated a
titted men, they thought a k e | i Nwa8 [tdddn énlthere among them,

so they burnt down thetana.ltoki lost close to 500 ablbodied men during

the war againdiakeli NwEmbelleand the Ngolo Resistance to German rule

in Cameroon because thereswva door at the rear of teéganathrough which

they could escape and the men who came in to rescue the others were all killed
in the process. This oral source of history is corroborated by Ebune Joseph
Betoto when he states:

The commander of the Germpatrol asked the interpreter to
close the only door leading into the etana with all the men locked inside. The
house was set ablaze while the German soldiers made sure that no one
escaped. Those who attempted to escape were shot. (Epasa Moto, 2015)

E) NyaLioh (Figs 6 and 7): Thenya lioh,otherwise called the evil forest,
has as constituents to the entrance, some of the things foundlavéhia
mboka;namely:the curtain, the stone planted underneath, etc, which serve the
same purpose as describeddoef One cannot access tiga liohfrom any
direction for whatever reason. It is believed thatlihhaandeemerges from
the nya lioh. The nya liohis a traditional policy of forest conservation that
helps in various ways and for certain purposes. Thecyadf forest
conservation is so strong among the Oroko that nothing is ever taken from this
forest, even by the village elders, let alone entering it without the permission
of the traditional authority. The wuse
scourdrels, ordinary villagers, and strangers away from invading the forest.
No one is allowed to extract the bark of trees, leaves, timber, stones and
everything found in the evil forest. If one is sick, somebody, usually an
initiated male of a certain levehd class, is sent to look for herbs in the evil
forest to treat the person. Usually, if you hear peoplekasli ileya nya lioh
(you have cut the cane of the evil forest), this means that one has committed
an abominable crime that requires purificatidtas and the atonement of the
gods. Thenya liohis the only forest that is not supposed to be tempered with
in every Oroko village because of the medicinal value attached to it and
because of the forest conservation policies adopted by the said village.
Thenya liohis preserved for several reasons: a) for the effective use
of traditional rites performance like thetonga mbokab) for natural
vegetation and medicinal plants, c) for forest conservation policy, and d) for
cultural education and moral development
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The Entrance to the
Evil Forest

Fig 6. The Entrance to the Evil Forest (nya lioh) Sour c e: Resear
Photography

Fig?7. Picture of the sign post i n th
hunti ng, No Fishing, No Cuttingo, not
on the sign post of instead (8durce: f or ¢
Researchkr 6s Photography)

Asthesonggoes| aka osa mekel e, elaka nwa

A

mo k ol 6 (eatbubdo nogexhaust, one of yours is on the way) that there
usually should be reservation for everything we do, so too is with forest
conservation becae future generations will always need it. It is worthy of
note that the security of the evil forest is carried oubwwiande(the singing
masquerade) and the most dreaded masquerades in Oroko land because of its
importance. The evil foreshya lioh) shavcases the love for nature of the
villagers and the Oroko. Death sentences are implemented iydH@h to

the extent that if a relative is taken there, his family members know the fate
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that awaits him. This, however, happens only when a hideous ardomable
crime has been committed that requires nothing less than executionyd he
lioh activities are exclusively male affairs.

Like the Oroko in Cameroon, the Igbo in Nigeria hold their shrines and
sacred places i n hi ghmaeyspurgosesmthet aic aus e
sustainable development. They are the trusted avenues for conflict resolution,
social control, cultural education and moral development, thus, they are
instrument al to sustainable devel opme
shrineshas conversely enhanced the rate of corrupt practises at all levels in
many African societieso (Onyedinma al
shrines and traditional artefacts in Oroko do not have to be desecrated and
destroyed for many reasons.

F) Isimbi (Figs 8 and 9):Theisimbi, a type of a talking drum and one of the
numerous talking drums found in Oroko land, is a traditionalvesbal
symbol of communication used to transmit messages in Oroko and used in
Oroko folklore; therefore, it is an artefadtid usually played alongside other
drums during a traditional festival. Exceptionally, thenbiis played alone
when there is an impending danger in the village to alert the villagers of the
new development. It is also played when an intruder invadesitlage,
during wars and during attacks by alien forces. In the case of the death of an
important traditional authority, theimbi is taken to the highest points of all

the forests around the village and played there to send the news to
neighbouring vikges about the death. It is also used to summon all initiated
men into theetanafor emergency purposes. Ttsmbihas different rhythms

for different messages and occasions and everybody knows the different
sounds and their purposes. It is a dominantl®yl because of its tremendous
potential as an effective means of communication in the oral cultural
background. It is a prominent traditional artefact in the soaltural and
religious dynamics of the peopleds | i
isimbiis also a forcepulling and a rallying instrument in the village. Thus, in
every traditional Oroko village, no one gets its sound without immediate
response and without inquiring what the matter is
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Fig. 8 Picture of thelsimbi in front of the Etana ( Sour c e: Resear
Photography)

Fig.9. A Village Notable Playing the Isimbi, there is an Occasi{Bource:
Researcherdéds Photography)

Conclusion

The study revealed that though Christianity and modernism have been
a threat to the existence of traditional shrines and artefacts in Oroko land, the
Oroko still believe in the importance of traditional shrines and artefacts in their
culture. In their beéf system, traditional shrines and artefacts serve a-multi
purpose function, including protection of Oroko communities from external
evil forces, communication with the living and the dead (ancestors),
maintenance of order and discipline in the villagesalbehaviour in homes,
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respect for one another, and especially respect for the elderly, and above all
culture continuity.
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Abstract

This article ree x ami nes CaThha Dak Chilg n enga
African literary canon novel, against the tendency to consider it a non
confrontational novel regarding racism and colonization. From a multiple
col oni al hi stori cal background, t his
consciousness ofitslMe r i can count er pBlackBoyf&ls c har d
to give satisfaction to important issues of the clashes between Africa and the
West. The unique aspect of this article is that if reveals how the ostensible
African black boy got stuck many a timethre quicksand of color

Keywords: Camara . Color . Multiple consciousness . Black boy

Introduction

AfOne can successfully write about the
conflict between the races. (é) | fin
dramati zation of raci al tension or t

restalurant . o

--Laye Camara

AThe Negro writer who seeks to functi
has a serious responsibility. In order to do justice to his subje@nratorder

to depict Negro life in all his manifold and intricate relationships, a deep,

informed, and complex?consciousness i
--Richard Wright
A readerods | ife history can somet.

stories he/she reads, espdlgiwhen the materials are autobiographies. | want,
therefore, to hold from my personal viewpoint that the act of reading an

liCamara Laye: Commi t ment to Timel éim Val ueo
Report. (May 1972). Retrieved fromhttp://www.webguinee.net/bibtheque/camara
laye/commitment_timeless_values.html

2Ri chard Wright. @Bl .d%p nAfrican Arheoicgan LiNeeagyMheeory?Vr i t i n g
A Readerby Winston Napier, ed. (New York: New York University Press, 2000), p. 49
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autobiography is itself an autThebi ogr a
Dark Childa n d  Wr BlagkiBoyis iustrative of his.

The central idea of this paper stemmed far back from my childhood
reading experience, and so did my controversial encounter with the issue of
race and its implications in my understanding over the years. This paper
intends to discuss the difficulbbndaries in understanding race as addressed
in The Dark ChildandBlack Boywi t h regard to the O6bI a
protagonists of these two autobiographies.

Too often readers tend to minimizee importance of their life
histories in favor ofumping into theoretical discourses. My point is that in
processing texts, of whatever genre, which are associated with race, blackness,
whiteness, and Otherness, a reader ought to consider in fine detail the origins
of the prejudices, opinions, and histat events (for example German,
American, and French colonialism in my own case) that enable him/her to
make interpretations.

Perhaps with the advent of slavery, and certainly by the beginning of
European colonialism, race has been a complex and stuéimagpt. Scholars
versed in postolonial theory and more recent developments in Diaspora
studies and world literature have encountered and entered this terrain with a
degree of vitality and intellectualitythat have reharted the direction of
literary studies over the last several decades. Notwithstanding the re
mappings, critical problems and gaps persist, in significant part, because of
structural and institutional frames associated with the American and European
provenance of the sources and resairé®r example, in the United States,
despite the 1890s advent of pan Africanism, stewarded by W.E.B. Du Bois,
often call ed i ts fAmeritahiatelléctudl ¢amonsrhave t he
been internally focused. Figures like Frantz Fanon disruptedbinisy and
large the canon was itself segregated from Africa and other minority canons
within the United States.

One need not detail the deep and manifold implications here, for many
scholars on all sides of the Atlantic know them well enough, butwbish
pointing out and iterating the obvioamission caught in the clutches of this

3 Quite a bhit of this schotahip has been, unfortunately, too esoteric, and thus not useful for
change. One of the abiding complaints about-pokinial theory, which has +@irected it
toward the perspective of the common people, is that it is too academic and European or

American Thi s reality has been | argel-Golomabi nt ed ¢
Critic: I nterviews, Strategies, Di al ogueso, ¢
Matt hew Li bman i n APostcol oni al Culdthar al Af

NAGPRAO, ed. M. L i e b ma Arohaealagyd andJthe PRstcalonial ( 2 0 0 8
Critiqgue.New York, Altamira Presqp. 7390. The complaints have been highlighted by Rita
Abrahamsen in her #fAAfrican SiAfucdnABEs(2008d t he Poc
102, pp. 18210 before she fully engaging in challenging the dismissal of the theory and its
appropriateness in addressing African studies.
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dynamic are small West African countries, those little known to the canon,
whose place in the fAblack Atlantico r
invisible vacuum

lllumining case studies from these invisible vacuums are useful, for the
racial micropolitics of nations declared pesbloniab the continuing
influence of colonial powers is too well known to disgusmultaneously
reveal fissures between the privigehlocation the AfricatAmerican canon
enjoys and make possible bridges to abrogate or ameliorate such divides. One
particular example, known to me personally as a native and professionally as
a scholar of literature, is the complex intersectionedsedrace, (post)
colonialism, and Francophone African autobiography in Togo, a West African
country. The Dark Child the title of the autobiography, is the rich,
contradictory site to begin this exami
classic, which ceetr ed r ace i n AmeThe Dak Chidaye C
(1953) erases France, and thus distorts race for its francophone African
audience. The francophone African readership may be disserved by this
erasure, but broad terms are incommensurate with the inteasepalitics
of Togo past and present. As | demonstrate in this essay, the invisible vacuum
into which Togo lies inerra obscuras amplified by the postolonial legacies
of Germany and France,andaldken o wn hi st ory of the Tu
1901expedition, that make race in Togo resonant with the paradox of culture:
it is both everything Togolese, German, French, and African American, and
yet , t han kBackBoymQch ado abaul rsothing.

Al t hough t he book 6 sntthdFtehchpublishsr, r aci «
many reader s seem to agree wi t h t he
confrontational issues against the colonizer. Camara seemed not to care about
the heights and affects of racism and colonialism, and many readers could
thinkthatonl y t he bookdés title was Thef f ect e
Dark Child has generally and in aberrant ways been construed as being
centered on African culture and civilization, thus both covering and effacing
cultural legacies of colonialism. Exiisg scholarship about this work mostly
foll owed in Camarabts steps of using We
Afagla who interestingly covered already a comparative analysis of both
Camara and Wrightoés cl assi cdilcudauatuo il o
integrity is judged to be total and he does not feel separated from his people

by an inner di stance, but by a geogr
colonialism had not been totally negative because he had no identity problem
as a result ofte col oni al encountero (ibid),

ostensible attachment to his traditional Africa although he was living and

4The Dbookods iniLwiEalf atnit tvheh willditdraijyebe 8he Guinean
Child in English.
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writing on a distant land, in colonial France. Afagla and other scholars could
hi ghlight Camar ads $peapteahmstbeing stppragly at i or
influence by col or. They rather succe
ties to the African continent.

Camarabs quotation which opens thi
Steve Rubin in which the author, voicing his pretandichoice to demarcate
his writing and themes from racial issues, described his perspective-in self
assured tones. Alluding to how segregation/racism occurring in American
public facilities is unabashedly and bluntly denounced by some African
American wrters, he thought it was futile to do so, when speaking about his
Af rican experience. This quotation whi
his manifesto as a writer opens a breach for examining the way in which he
blatantly fails to avoid friction betves races, except that he rather keeps the
racial fire burning.

| want to give a brief account of Togo, a country with multiple
colonial zi mmer hi stories, which expec
complex and multiple consciousness in terms of in&iqy literature, race,
doubleconsciousness, and postcolonial issues, as it does importantly add to
them.

l. Background to the Need of Multiple Consciousness

Like other African countries, Togo forcibly experienced the brutalities
resul ting from Etwenupyédasion lofahe eontmenn et e e |
Being imanédsohandd between two then ex
the west and Dahomey to the east® people of what would be later known

as Togoland mainly lived on agriculture, hunting (rich, vast plains mainly in

the south), and fishing (the Atlantic Ocean, lakes, and rivers).

The coastal populations first experienced connection with German
missianaries in 1847. Later on, German traders followed suit. Some of the
fetishes they worshiped fiforbade the
and were employed fAas an organized f ¢
(Zimmermann, 2008: 130).

European powergecognized Togoland as a German colony in 1885
after Gustav Nachtigal, a German imperial commissioner had signed a first
protectorate agreement with Mlapa Ill, the chief of Togoville, a coastal town
in 1884, in Germanyo6s atlikeBn@ahando cl a
France. Many achievements, ranging from churches and schools to roads and
railroads soon mapped Togoland and showered the German colonizer with
great pride.

Local industries existed in Togo and already assured some economic
independencto local people, mainly weaving and pottery. Togolese weavers
claimed paternity over the wethown Kente cloth since the eighteenth
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century before they were attacked and subjugated by the AShanti
Interestingly, cotton was well known and manipulated hdadicraft by the
natives long before the arrival of Europeans. Pottery industry flourished
mainly in the region of Tove and assured some economic independence to
women especially. Tragically, the pottery industries of Tove were attacked by
German coloniers, breaking apart the pots and burning down houses, during
an expedition led by Gruner and Lieutenant von Carnap in 1894 &ndlréb
economic freedom was a threat to colonial Germany whose major concern was
to establish German supremacy in the regios.aAmatter of fact, fear of
Ger many was 6successfullyd spread af
neighboring Gold Coast. Less, then no, consideration was given to local
industries, the means of which were thought to be irrational, thus savage, by
colonizes, henceforth the necessity to civilize them, necessity to relegate local
weaving to the backstage. The invitation of the Tuskegee Institute scholars to
Togo by the German government worked to both reinforce this view about the
people of Togo and suppress them their endeavors for economic
independence.

The arrival of Tuskegee members late December 1900 marked a new
step in reinforcing the coloni al stroc
Togo was controversial because it was aifblaltk expedition aththe natives
would have felt closer to them but their first lodgings in Tove were the huts
taken by force from natives by the German army. Most surprisingly, although
sharing the same race, Tuskegee members had a totally debasing view about
the Togolese.

As a matter of fact, just five months after their arrival in Togo, John
Robinson succeeded in gathering elements about the Togolese, sufficient for
him to side with European views about black people. That unforgettable
presence which served to assistalopopulation with agriculture was also
conspicuous by abusing more the natives in Togo. The description of the
Togolese in a report that he sent to their master Booker T. Washington back
in the U.S. was shocking. Describing the Togolese along with animyals
viewing them through the colonial tel
picture here in, represent[s] the force of cows, horses and boys trained to help
with the tecnical (sic) part of the work. | speak of them together for | am quite
sure thatitwa mor e di fficult to train the bc
It was not difficult for Robinson to give a view of people and animals together.

5 Most complete story about this can be founé&mtyclopedia of African History Volume 1
Kevin Shillington, ed. (2005), New York, Taylor and Francis Group.
6 Andrew Zimmermann covered this story and more in his groundbreaking Alatkamain

Africa: Booker T. Washington, the German Empire, and the Globalization of the New South
(America in the World)Princeton, N.J, Princeton University Press, 2012. Reprint
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Associating human beings to animals was not new in that context and just
reinforced how black people wemeated during Slavery with the association
of men to horses, women to cows, and children to pigs. This description erases
the humanity of the people he had to train. Moreover, Robinson who was
thinking of the Togolese as living in an irrational world gational means
irrationality belonging to animadsreduced the men he was training to boys,
a way of infantilizing them, which emphasized his own position as a master
and O6the boysd as sl aves. 't is more
horses were ager to teach/tame than the Togolese people.

That colonial view of Africans is no longer to be discussed here. The
| ast paragraphs of Robinsonds report
racist views of Africans .ngohwglasrcani on 01
be expected being so far from civilization. There are ten only civilized persons
within a radius of 5 @he lanightedness of theno r e
Af rican continent as projected in the
i f drombAmerica, the City upon the hill, the civilizatipar excellenceand
the way they felt in Togo was no surprise to the expedition, since it was

unquestionably expected. When mention
report, Robinson was simply esfing to the 107 Germans present on the

Togol ese soil before the arrival of ©O
Germand nonwhite®d wer e | ogically wuncivilized,

sadly and tragically biased view of Africans added to the iver@ble trauma

Germans already caused in the region raises questions about Tuskegee and its
presumably humanitarian projects for Africa, its role as henchman beside
European colonial strategies.

However, assuredly and more expectedly, the expedition chedpeup a
cotton school in the south that fAgave
to male students from all over the col
of the cherished raw materials at the turn of the century, and local populations,

while growing cotton did not enrich the traditional weaving industries they

had but served to enrich German text
economy. The income was not used to assist the population in terms of
economic i ndependence. tdonake dege ra, Ger
Musterkoloniecould not quench off its thirst for demeaning brutalities against

local populations. At least, neighboring colonizers viewed German policy in
Togo in terms of Abrutality, | ack of
| a b ozZimmermafin, 17). Basically, native populations were all the time
Asubject to rigi d machuseoonhdorpdreal punishment e t h
(emphasis mine)o (Stearns, 2008: 134)

7 Barbara Kraft, Louis Harlan, and Raymond Smock, €de.Booker T. Washington Rap,
Vol. 6: 190%2. University of lllinois Press, 1977
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dealt more harshly with peoplewhoue$ e d t o submit to the
This form of justice replaced the existing traditional administration before the
arrival of German colonizers. Brutal treatments occurred mainly during
institutionalized forced labor, which peaked with railroad tmesions.

Surprisingly later, the Togolese eywei t nes s ed Ger many®o6
during World War I, which largely contributed to bringing down the ramparts
of Germanyds supremacy there. The eve
both Great Britain and Bnce first, and then of France alone. A part of the
land was given as a reward to the British who brought it under its Ghanaian
jurisdiction. However, France did not want to follow the British example by
allowing the rest of the land to join Benin but ki¢@ts a separate country with
a northdown-to-south frontier of two Frenceholonized countries. In more
t han many regards, Franceds role in e
been questioned since, a France whose ubiquitous presence in the life of
Togol ese has opened another Pandor aods
difficult ties France imposed on its colonies were so tightly close that it got a
name: Fr&n- &fmaingeds speci al contr ol 0
Togo dismally shinesven after the country was declared independent in 1960.

This multiple colonial experience, yet far from disappearing, is one of
the unigue one and yields in more than a deublesciousness. This reality of
colonialism is reflected in daily lives whendomes to sending a mail to a
different country or finding a direct flight to the U.S. They should be transited
through France first. So, with that type of complex consciousness in mind, let
us see how dissatisfaction grew about a book that pretendeddiobéethe
reader6s | ife and tried to say hel/ she
the spreading tentacles of colonialism.

Il. Camara and the White Color
As the debate seems to be over among scholars in the United States and
Europe, | want to raise sem ficol ori ngo i ssues that
using my personal experience as a native of a West African country with a
triple history of European colonialism: German, British, and French
colonialisms.

It is a weltkknown fact thatThe Dark Childwas pulished in Paris,
France in 1953 and quickly emerged to the center of francophone African
literature as its acknowledged first autobiography. Many readers and critics,
especially in the U.S. unquestionably refer to this writer as Camara Laye and
thusnattml | y use Laye as his surname, whi

8 Consider, for exampldiThe Dark Side toFr ench Af r NPR aBnoadchst.e s . 0
http://www.npr.org/2013/02/15/172130146/ttarksideto-frenchafricanties. Feb 15,
2013
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name is Abdoulaye (the full for Laye) Camara. Camara is known to be a large
family patronymic in Guinea and neighboring countries such as Senegal and
Mali. The inversion of names from Layea@ara to Camara Laye is nothing
typically African but a colonial fact, a result of the French colonial system in
Africa. As a matter of fact, to make a distinction between the French and local
people, the colonial masters instituted this form of inverggeléation, last
name first, first name last. This in many regards sounds like a strategy of
dehumanizing African people before colonial Europe. The situation is so
complex that it sows much confusion, not only in Africa but everywhere in the
world, when i comes to knowing the difference between first names and last
names of people from Frenclolonized backgroun@s

Without attempting to reinvent things, this is the reason why it is just
normal to refer throughout this work to the autholbé DarkChild as Laye
Camara, not only to make him a normal world writer but also make readers
and critics understand that, whether African or not, his Baamel other name
as welb has no special reason to be inversed. Actually, when in the very text
of The Dark Ciid, Marie, one of his girlfriends, is referred to many times as
AfMadame Camarao (160) and not AMadame
this reality. Therefore, the use of Camara throughout this essay just as Balzac,
Eliot, Hugo, Turgenev, or Wright would lused, correctly fits in.

Camara wrote his autobiography in the colonial France and intended
to publish it with the initial titteL 6 Enf ant . d@h &uibo®&6s r e
initially invited controversy as Camal
vexati ous issues of colonizationds deht
then using literature as a political tool to right things. Many people, however,
lionized the book for its authenticity to African culture and civilization. In
francophone Africami nl y, where students were ec
book, it becomes a c¢hall BlatigBoywithout | at er
thinking aboul. 6 E n f a Mhrough a thaughtful contrasting comparison of
the two books, Afagla successfully undersedtes fact and even plays with

the idea that: AAs both [ books] shar
assumption is that they might address the same issue, in more or less the same
wayo (2003: 2) . There is a vefomed pro

his origins, which can be discovered by the reader. In the cont€keddark

Child,r ace relates to the people of Ca m:
share the same cultural values. This could be understood with the many uses

of this word especibl in the first chapter. One can understand his being part

9 Examples among many are lhe found with Camara Laye, Sembene Ousmane, and the
longtime president of Togo; cdually, Wikipedia and many other sourckave always
preseneédhim as Gnassingbe Eyadema, and use Eyadema as they would use Obama, Myung
bak, or Pahor.
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of this race as his father helps explain things to him. Several times does he use
Aour r aceo0 t ©heParkChildd,i2%, 26) butlsuddenly writes

in the next chapter where he mentiotne e wor d f or the | ast
had spoken of the guiding spirit of h
association with the fatherdés race al :
his origins, of his vei leacegsandodnatn ow u
the coming of age, he could be | ater
wisdom, there should be no doubt. This is also to be construed as an expression
ofselfdeni al . Ot her choices by the writer
African authenticity.

Evidently enough, color does not seem to matter for Camara. He does
not appear to be influenced by race, by color, although he grew up under
colonialism. Nonetheless, the choice of colors by Camara ififtesDark
Child raises suspicioabout his being both influenced and trapped by color.

In the exaggeratedly idealized world of the protagonist, where events unfold
smoothly and take him to places of dream, where black humanity is made to
surpass the boundaries of colors, one color maixilsts: the white color.

Let us consider how he describes his hut when he returns home from
Conakry where he attends the French s
vacation | found my hut newly plastered with white clay. My mother would
hardly waittos how me t he I mprovements she ha
(169). Clay, whatever color, is mainly used to either distemper or whitewash
houses in African rural zones. This simply gives a new look to the dwelling
places, just like the role lime plays in clipuses. This is, unless otherwise,
what the protagonistds mother was doi
But the way Camara evaluates this #fin
way h e evaluates t he rol e oOwhi teb C
trangormation it gives to his hut do not seem to be innocent. He does not
clearly claim that, among the huts in the household, only his personal hut
profited from his motherdés art but th
the maternal figure of the boakh o ose particularly her
white. She does not simply or naturally make it white in sight but what actually
occurs here is, AOriginally [Layeods
gradually it had begun tacquirea E ur o p e alics nline,dbld0 Thé¢ i t a
Ot herization of family membersé huts
and spiritual distance from his origins. How can an essentially African hut,
because it was simply chosen to be whitewashed wamqdirea European
look? Noother masonic art was applied to this hut, neither was its architecture
modified. Camara might believe in progress with the look of his hut, when it
turns from what it originally, Africaswise, was to what it was gradually,
Europearwhite-looking, becoming The ori gi nal color of
revealed, probably purposefully, but its white, therefore new, color is clearly
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voi ced. Mor eover, the choice to simpl
foster European | ook, fAmadbmthivweas hut m
unqguestionably Atangi ble proof how mu
The maternal love that just grows on wHeking walls remains
guestionabl e. Mor eover, he continues
the time in Conakry, | wastill her favorite. That was easy to see, and the
appearance of my hut emphasized the f
strangeness in attitude. If this was the reason for her mother to increase love

for him, if her mother chose to make his hut lookdpean, it would mean his

mother was encouraging her son to turn European in his future. However, the

mot her 6s adamant opposition to Layeobs
support this idea.

Laye Camarads OFrancophonekneitersd i s
is his faithfulness for French school tradition. But more than that, Camara was
simply and too loudly fantasying about whiteness. For instance, the day came
when Laye was getting prepared for th
belowed family, and his effortless mother who was internally paining to let her
son go away, this time farther from her. At this time, Camara chose to describe
his c¢clothing: il was wearing white coc
open at the throat, sdma | s and white sockso (187)
reasons, difficult to represent. There is a priori nothing wrong with this type
of clothing only that its representation will meet with a complication. As if the
other clothes, shirt and sandals, wex@ any colors,The Dark Child s
protagonist chose to reveal the color of his cotton trousers and his socks only.

This choice to not reveal the color(s) of the other clothes cannot be any
haphazard occurrence. The reader can easily guess the other atetines
colorless. They simply amotwhite.

Il n addition, Camarads | inking beau
hut and clothing only. Two girls mainl
One was in his early school years and the other he meé whi t Coll g
Georges Poiret, a vocational French school in Conakry.

Layebs first |l ove was Fant a, a fri

love between two young persons, the type of love that expresses itself only
through napve andnebver bebPaenbed. F&ame
never did he openly express description of her beauty. However, it did not take

him long to comment on the color of Marie, the second girl he was in love

with when he moved to town to continue schooling. He describes Mdsirie

bei ng -cihaas thea.l fHer skin was very | ight,
on her beauty unsurprisingly foll ows:
beauti ful girl in her school . |l thoug
Agai n, C€amenaés about Fantabés col or, e
hi msel f, and stressing Mariebs forced
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too informing about the authoroés fant
Europe. Whereas Camara would not desdfitseta in her clothes with much
emphasi s, he would depict Mari e wear.:
AGuinean tunico (ibid) she wears some
chores in his uncleg@ashemeMailThe taat o
beautiful might not raise a problem but Camara did not yield the room to doubt

about her being themostb e aut i f ul i n her school by

In real life, Camara married a certain Marie Lorifo, described as & light
skinned woman, in 1954d got four children with her. Like in the case of the
description of his clothes en route for France, Camara is careful about the
description of who will later become true love, true beauty.

Camara lived with other African contemporaries in France anttic
not ignore the relationship the colonizer established between color and beauty
and could have paid attention when it comes to portraying beauty along with
color in his Africancelebrating book in which many African youths will
definitely not see thems$ves.

The relationship whitenedse aut y created i n Camar
take him to | ove and dwelling place ¢
Tindican, his motherdés birthplace, wa

pampering upon arrival. Excdevalk with uncle, dislodged beasts, flying and

fleeing birds marked the journey and rendered the walk less tiring; and so did
conversations with the uncle. One of the most interesting conversations was
about newborn calves. The uncle talked to young ladngeit a white cow that

gave birth to a calf with a star on the forehead. The appreciation Laye comes

to Ii's no surprise: Al't must be very b
not use colors a lot when describing people, places, and things in thisutook b

when it comes to highlighting the slightest presence of whiteness, he does not
hesitate. Whether it i1is the |l ong thre
or Kouyateds father (120), Camara wo
appears to be white inis environment, slowly but carefully devaluing the
traditional grounds that prevail in his environment, even the wisdom of his
ancestors. One important example is revealed by the praise song for him
preceding his departure for France. The song praised him ay i n g : AALl T
thou art as wise as the White Man, (é
Mano (142). The argument presented by
guite problematic for a variety of r
European orietation, from the traditional Mading perspective his claims work

to undermine structures of African autonomy in a way not unlike the colonial
regimes. Much of this knowledge is represented, traditionally, by the wisdom

of his African ancestors, the Mandiggr i ot s . Camar abds Eur oc
itself in two very important ways in this passage. The transcendence of
whi teness dictates Camaraso6s hand, fo
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AWhite Mano who serves as t heesgbedel Se
to the reader, for the poetic rhetoric adds a temporal divide to the ethnic and

ontol ogi cal ones. I n this regard, nVe
suggestive of Eli zabet han poetic forr

Camara as a @lordained creative Self, one that would be acceptable to a
French audience.

Reading F r aBtatkz Skirf; avhite rvidsk§1952) offers
i mportant clarification about bl acks
Wrightos call f or c osly sodbe averlsokeed bysthes e e ms
West African, African black boy, who by the ostensible dint of bringing his
work beyond times falls into the trap of white supremacist view.

More interestingly, the first paragraph e Dark Childhas always
questioned mymnd about Camarab6s evalwuation
targets when writing his book in France. Many autobiographies about
childhood often open with the age of the narrator, except, unless otherwise,
for slave narratives where the narrators usually lsavegue idea about their
age. During slavery, the law did not allow to keep record of the birth date of
children which were born. Moreover, babies were separated from their
mothers at early age; therefore, not only was motherly affection lost, children
(born candidates to slavery) were cast to have a vague idea of their age too.
Freder i ck Narativgg of ahe dibesof Frederick Douglass, an
American Slavés one exampléVhen Camara puts this question right at the
beginning of a naldati veaveinHhewnolad w
answers by Al [cannot] remember exact
five,maybes i x years ol do (emphasis mine, 1
both feeds and reinforces stereotypes about people of Africamtlesce

1. Troubling Contrasts with two O6bl ac
The above troubling remarks abolihe Dark Child portray the
reader6s refuting the bookds failure

made him/her quickly but assuredly find a close way into critical issues that
prevail. Contrasting elements that cut the bridge between that bod&kaakd
Boyare tooevident to be discussed more here.

One contrasting idea that easily shows up while reading the two
autobiographies under consideration in this paper is the use of race. In the
context of Richard Wright, race clearly means color. Issues opposing white
victimizers and the victimized blacks are so clearly and circumspectly
showcased iBlack Boy.

Richard Wright is largely understood as someone who sees race in
al most everything, even where he sho
central concern of his9B7 essay, quoted as epigraph, can be quickly felt in
his Black Boy Growing amidst and at the same time refuting the racially
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onerous environment of the American south, his deep consciousness, as one
can encounter many t i me srything [hehsaw, book,
heard, dido (249).

The appearance of train, railroad in bBtack BoyandThe Dark Child
could not help drawing the readerds a
bl ack bGQrowédsSoulhialneady offers no surprise for thetedlatory
at the railroad station, where young Richard had to travel by train to Arkansas.
nAt | ast we were at the railroad stat,]
would take us to Arkansas; and for the first time | noticed that there were two
ines of people at the ticket wBBndow,
46). Undoubtedly, sitting later on the train after the ticket window would also
have been made in colors. Although this observation could not be made at the
time of Laye, the praigonist ofThe Dark Childactually, the white population
was very little to appear in line at a train ticket window), Camara, who was
writing to throw into relief his Guinean/African identity, had his memory
escape the terrible reality that surroundedroads and trains in his so
cherished Africa. | am not suggesting that Camara should have decried that in
his book, in his childhood memories, yet his legacy for the next generation
could turn out to be questionable. As somebody who is only concernesl, in h

own words, with Athe timeless quality
could this reality have freely escaped him? In the book, young Laye and his
family Alive beside a railroado and c
watchingtheironra | s. 06 (21, emphasi s mine).

The DarkChild s pr ot agoni st was not restr
long. His attraction to the rails, his admiration for the rails, could not have
escaped his exceedingly caring parents. It would then have been impossible
forr his parents to tell him what it too
What is more, in case his parents failed to inform him, history lessons failed
to tell him during his schooling year, the idea of a young player, now in
memories, spending hua day watching that token remains questionable.
Furthermore, railroads that favored colonizers to have a control of Africans in
order to better impose their laws, met with resistance inSalitaran Africa.

Many rulers as well as the ruled voiced hastitio that enterprise. Report
about Lat Dior Diopb6s firm oppositior
known and spread throughout the regi o

oppose, with all my might°Diohwasinonst r
Senegal, a neighboring country to Ca
wor | d, i f 1t exists at all and Atrans

10BBC. (2002) Railways. In Story of Africa (Africa & Europe 18aP14). Retrieved from
http://www.bbc.co.uk/worldservice/africa/features/storyofafrica/11chapter12.shtml
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(Timeless Value) as Camara claims himself, is pretty difficult to represent in
real effects.
Contrastvely, as wide gap opens between the West African black boy
and the American bl ack boy, Ri char d¢
accurately translate my own environment, even if not in all aspects. The first
scarecrows for young Rioumnd atrhan@ghanl i f e
anywhere else. Richard describes his father as a lawgiver, which denotes an
absence of tenderness, dialog, unders
| aughed in his [father 6s] presenceo
fatherly figure dominates then most homes, and what is more than likely to
happen is that when you are beaten in school, you had better not tell back
home, lest the father worsen the case, beating you more. By the way, most
parents hurry their childrento schoolt be beaten by the 6ma
Compared with Wright, Camara seems to be presented as someone
who has a positive view of his origins, enjoys peace of mind far from racial
turmoils, although he lived under colonialism, although he went to live with

thecolmi zer . Afagla holds that, for Cama
totally negative because he had no identity problem as a result of the colonial
encountero (8). However, Camara does 1

and civilization.

As a natter of fact, colonialism seemed to belong to history since many
African countries were declared independent and administration seemed to be
given back to Africans. The color line showcased in fiction by African
Americans, the color line as portrayed hghard Wright seems to be visible,
touchable sometimes. Two colors made distinctive with sharp attitudes,
visibly map and trap the life of young Richard. As a prophet, W. E. B. Du Bois
moved at the turn of t hhe problera ofttheet h ¢

Twentieth Century is the problem of the color bne ( Du Boi s, 198
Indeed, the afteworld War | was reportedly the period of incessant race riots
in the Uni ted States. Bl acksmanedai |y

treatments such as lynching and amplified forms of segregation.
OAmeri canness6 was sudden,lagd aaythidg mor e
black was unwelcome in the society. Race can be said to meah i ot

alld in the United Stees. Consequently, life was hardened for African
Americans only because of the color of their skin. Racism became
institutionally reinforced and the color linarned out to be the great divide
between Blacks and Whites who could not, and because they should not, any
longer share the same public facilities. For black intellectuals, race has come

to bed and eventually shouflbe at the center of every discussiomeT

situation has led to the speaking of a different voice in the African American
critical tradition a voice made of racial discourse. Richard Kingthe
introductian to his bookRace, Culture, and the Intellectuals wr i t e s : n Al
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